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Course Syllabus and Study Text 
 
 

Subject:Social education 
 

Lecturer: Mgr. et Mgr. Stanislava Hoferková, Ph.D. 
Contact: stanislava.hoferkova@uhk.cz 
Rules of communication with the lecturer: 

- e-mail consultations, 
- individual consultations. 

 
Workload:  
Credit evaluation:  
Type of subject:  
Prerequisites and follow-up courses:  
Course completion: granting of credit. 

 
Subject objectives and knowledge and skills gained in the course: 
Students attending the course of “Social Education” get acquainted with the 
basicinformationin order to understand the fieldof Social educationinits complexityas 
an essential pedagogical issue. In the text, Social Educationis defined as a scientific 
field and is introduced to students as a multidisciplinary subject. Students learn the 
approaches toSocial education and the trends of its development in the Czech 
Republic and abroad. Students get acquainted with the concepts of socialization and 
social environment and the frame educational programmes. They learn about the 
prevention of social deviations which relates to the educational environment and 
specific aspects of a pedagogical prevention methodologist’s work. 
The learning objectives of the course are: theintroduction to theoretical basis of the 
social education and the prevention of social deviations in the educational 
environment. 

 
Course syllabus: 

1. Social education 
2. Socialization and social environment 
3. Family 
4. School 
5. The frame educational programmes 
6. Human health and human rights 
7. Prevention of sociopathic phenomena 
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Icons in the text 
 

 Objectives 
specification of educational purposes at the beginning of each chapter. 
 

 Workload 
indicates how long it approximately takes to study the chapter. 
 

 Important Keywords 
is a list of important technical terms and the main concepts that a student should 
remember. 
 

 Note 
contains supplementary, additional or less important pieces of information. 
 

 Study Questions 
help a student check his/her comprehension of the study material.  
 

 Summary 
presents a summary of the topic. 
 

 Literature 
is a list of sources used in the chapter that also serves to enhance the knowledge on 
a particular topic. 
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1 SOCIAL EDUCATION 
 

 Objectives 
The main objective of the first chapter is to introduce the Social Pedagogy as an 
academic discipline, present the concept of Social Pedagogy (mainly in the Czech 
Republic), historical development of Social Pedagogy and the requirements that are 
necessary for a person to qualifyas a Social Pedagogue. 
 

 Workload 
2 hours 
 

 Important Keywords 
 Social pedagogy 
 Social education 
 Related disciplines 
 Karl Mager 
 Friedrich Diesterweg 
 Paul Natorp 
 Blahoslav Kraus 
 Social pedagogue 

 
 
1.1 Definition of Social Pedagogy 
 
Social Pedagogy (Sozial Pädagogik) has its roots in German progressive education – 
and is sometimes translated as ‘community education’ or ‘education for sociality’.  
The term ‘social pedagogy’ has been used in countries such as Germany, Holland 
and Hungary to embrace the activities of youth workers, residential or day care 
workers (with children or adults), work with offenders, and play and occupational 
therapists. It has also been used to describe aspects of church work and some 
community development activity.  
Social Pedagogy is an academic discipline which deals with the theory and 
practice of holistic education and care.  
 

 Note 
Besides “social education”,the term “social pedagogy” (German “sozial pädagogik”) 
is used as well, which is mainly caused by different translations into English.In the 
Czech Republic, there is a cross-curricular subject “Personal and Social Education” 
(The Frame Educational Programmes –see the last chapter); therefore, in this text, 
we use the term“social pedagogy”. 
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The term 'pedagogy' originates from the Greek pais (child) and agein (to bring up, to 
lead), with the prefix 'social' emphasising that upbringing is not only the 
responsibility of parents but a shared responsibility of society.  
Social Pedagogy is based on humanistic values stressing human dignity, mutual 
respect, trust, unconditional appreciation and equality, to mention but a few 
examples. It is underpinned by a fundamental concept of children, young people and 
adults as equal human beings with a rich and extraordinary potential, and considers 
them competent, resourceful and active agents. 
 
Social Pedagogy aims to achieve: 
 Holistic education – education of head (cognitive knowledge), heart (emotional and 

spiritual learning), and hands (practical and physical skills) ; 
 Holistic well-being – strengthening health-sustaining factors and providing support 

for people to enjoy a long-lasting feeling of happiness; 
 To enable children, young people as well as adults to empower themselves and be 

self-responsible persons who take responsibility for their society; 
 To promote human welfare and prevent or ease social problems. 
 
 
1.2 The concept of Social Pedagogy 
 
Practicing Social Pedagogy can be understood as a collective term for pedagogically-
oriented practices based on a professional assessment and carried out in ordinary, 
everyday situations. These are directed towards children and young people who 
need help,towards their families, networks and immediate environment, andto 
situations in which the need for help can be prevented. The main aim of the work is 
inclusion. 
The concept of Social Pedagogy has many different starting points and is connected 
with different approaches to humanity and society, moral issues, philosophies of 
science, and political ambitions. We can identify the three main fields of application: 

1. Social Pedagogy as pedagogy in which the attention is paid to the societal 
conditions of education and human development; 

2. Social Pedagogy representing the idea of community-based education and 
highlighting the importance of community in education and human 
development; 

3. Social pedagogy as pedagogy contributing to welfare, focusing especially on 
the underprivileged, poor and oppressed, aiming to prevent social exclusion 
and advancing social inclusion(Table 1, Hämäläinen, 2012). 
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The Social Pedagogy in the Czech Republic 
 
In the Czech Republic, the problems ofSocial Pedagogy can be observed on various 
levels: 

a) in the narrowest meaning of Social Pedagogy, we might understand it as an 
approach to a human which does not only hold an individualistic view on the 
education but also involves social aspects, 

b) in the wider meaning of the term, we can understand it as determination of 
social environment by all possible methods. 
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Social Pedagogy examines: 
1. relationships between the environment and education; the object of interest are 

social aspects of education and personality development, 
2. education, 
3. deviations of social behaviour, 
4. a person in the social environment on the grounds of interdisciplinary science 

knowledge, 
5. as one of the theories of Social Work, also convergent relationship between Social 

Pedagogy and Social Work. 
 
Social Pedagogy in the Czech environment is focuses on: 

- positive influence onleisure timeactivities,  
- the description of the environment of socialization factors in the context of the 

environment, 
- pedagogues’ competencies, 
- prevention, social prevention, prevention of social risks at school and in the 

extracurricular environment (Kraus, 2008). 
 

 Note 
In the context of defining Social Pedagogy in the Czech Republic, this study material 
deals with such termsas socialization, several important environments of socialization 
(family, school and the frame educational programmes), pathological phenomena 
and social prevention, human rights and human health. 

 
 
1.3 Related disciplines 
 
Social pedagogy draws together theories and concepts from related disciplines 
such as: 

- Sociology 
- Social policy 
- Social etics 
- Psychology 
- Education 
- Philosophy 
- Medical sciences 
- Social work etc. 

 
As a science,Social Pedagogy is closely connected with other social sciences (Figure 
1). It gains benefits both from social ethics (aim questions) and sociological and 
social psychological knowledge (reality questions) as well as social policy (action 
questions). Politics practices its influence through legislation, institutions and 
corresponding external considerations of society, pedagogical sciences deal with the 
internal factors such as culture, values, morals and related elements, and thus 
practices its influencethrough the processes of human growth. Generally speaking, 
Social Pedagogy and Social Policy are reciprocally interrelated elements of social life 
with common aims – contributing to welfare and alleviating misery. Only their 
methods are different (Hämäläinen, 2012). 
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1.4 Historical development 
 
Although Pedagogy varies across European countries, there are common roots that 
have developed into different strands of contemporary thinking in Pedagogy. 
Notable personsin the field of Social Pedagogy are the philosophers from 
theClassical antiquity like Plato and Aristotle, and then Jean-Jacques Rousseau and 
Johann Heinrich Pestalozzi. 
 
The term of Social Pedagogy (Sozial Pädagogik) is said to have been coined in 1844 
by Karl Mager (1810-1858). He used Sozial Pädagogik as an alternative to 
‘Collectivpädagogik’ – and in contrast to ‘Individualpädagogik’. 
It was the progressive Prussian educational thinker Friedrich Diesterweg (1790 – 
1866) (whom Mager drew upon), who brought the idea to a broader audience. 
Diesterweg disagreed with the separation of theory and practice within teaching and 
is sometimes credited forcoining the maxim ‘learn to do by doing’. Friedrich 
Diesterweg was inspired by Rousseau, Pestalozzi and, later, Froebel in his 
educational writing (but was also well aware of classical Greek thought). He believed 
that people were able to develop, to respect and care for others, and to work for the 
good of the community. He came to emphasise the idea of people carrying out their 
own activity, and of the fundamental importance of democracy, especially following 
the 1848 Revolution. Diestersweg was keen to reform schooling – to take it away 
from the influence of the church and politics, and to turn it into a force for social 
change. He believed that general education should be open to everyone. 
This idea of community became fixed in one of the most influential theoretical 
versions of Social Pedagogy –proposed by the prominent German philosopher Paul 
Natorp (1854-1924). According to him, the social atomization had made Germany 
sick – what was needed was a strong sense of community (Gemeinschaft), 
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education, and a fight to close the gap between the rich and the poor. According to 
Natorp, education takes place only in community and therefore all pedagogy is and 
should be understood in terms of Social Pedagogy. 
 
Social Pedagogy starts appearing in the Czech environment after 1989 similarly as 
in the Slovakian environment. Blahoslav Kraus (member of the Department of Social 
Pathology and Sociology, Faculty of Education, University of Hradec Králové, co-
worker of the project) tries to maintain the continuity of Social Pedagogy and to react 
to the new conditionsat the same time. In the traditional Czech academic 
environment, Social Pedagogy is being developed especially at Faculties of 
Education in Hradec Králové and Brno. But we can also find it at the Charles 
University of Prague, in České Budějovice, Olomouc and other universities.  
 
Due to the different historical development and cultural notions, Social Pedagogy has 
very different traditions in different countries, although they are connected thanks to 
the overarching core principles of Social Pedagogy. Also,  theremay not be the 
unified pedagogic approach even within one country; that is, we can distinguish 
various approaches within the general discipline of Pedagogy.  
 
 
1.5 Qualifying as a social pedagogue 
 
Social pedagogues work within a range of different settings, i.e. with children, young 
people and adultsas wel as with disadvantaged adult groups and the elderly.  
Similar to other academic disciplines, Social Pedagogy is a degree-level 
qualification(requires higher education). There are different education routes to 
qualify as a social pedagogue, which vary from country to country: 
 
In Germany,Social Pedagogy and Social Work have merged into one course – 
‘Soziale Arbeit’ – since 2007, graduates – after successful study – hold a double 
degree,i.e. Social Work and Social Pedagogy. Social Pedagogy can be studied at 
Fachhochschule (Universities of Applied Sciences) and universities, Social Pedagogy 
can be finished in 3.5 years and the degree acquired through successful study is 
called the Bachelor of Arts. For a deeper research-based study, Social Pedagogy can 
be then studied for another 2 years (after the Bachelor) and the degree to be 
acquired is called the Master of Arts. 
 
Danish social pedagogues usually qualify at Seminariets (seminariums), which offer 
3.5 year courses that include 3 placements in different pedagogic settings throughout 
the period of studies. Further studies at MA level often combine Social Pedagogy 
with interlinked disciplines, such as Sociology or Psychology, and can be pursued at 
several universities. 
 
Czech social pedagogues usually study at the university level (there is also a 
possibility to study this field at the college where the studentsl get a “DiS.” degree). 
Social Pedagogy is offered as a Bachelor study programme. For research based 
studies, Social Pedagogy can be studied as Master programme after finishing the 
Bachelor degree. The academics separate Social Pedagogy from the Social Work 
and they consider them to be the two separate disciplines. 
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Social pedagogues are employed in various areas in the Czech environment; for 
example the school environment as school prevention methodologists, atthe 
prevention and repression levels (e.g. police, municipal police, prison service, social 
curators and other workers in social area), leisure-time pedagogues in Houses of 
Children and Youth, and other institutions influencing lifestyle and leisure time of 
various age groups. 
In contrast to the Czech environment, the employment of Slovakian social 
pedagogues is defined by legislative regulations. A Social Pedagogue is employed 
mainly in school environment and his profession is registered in the list of 
professions. Thematic definition of social pedagogues’ employment is close to the 
social prevention issue. 
 
South America - Social Pedagogy here is studied at University levelas well. The 
titles are different to those in Germany. In the Czech Republic, you will hold a degree 
of Bachelor of Arts whereas in South America, it is called a Bachelor of Sciences. 
 
In the United States, Arizona State University's School of Social Transformation 
offers a Master of Arts degree in Social and Cultural Pedagogy. The program 
develops students' capacity to analyze non-formal education policies and practices 
and examine the educational impact of a range of institutions, organizations and 
associational spaces. It provides training and skills for work in settings such as: adult 
education, community organizing, literacy programs, museum education, disability 
programs, youth and sports programs, peace education, environmental education, 
religious organizations, health education, civic education, Indigenous and tribal 
communities, for-the-job and on-the-job training. 
 
As a modern social system, Social Pedagogy develops pedagogical means to 
prevent and alleviate the social ills caused by the social processes and 
structures of today’s society. Professionally, this means that Social Pedagogy has 
to be able to deal adequately with different kinds of social and psychosocial needs of 
today’s people, in the sense of appropriate professional specialisations. 
Social Pedagogy deals widely with many kinds of social and psychosocial problems 
in theory and practice, seeking opportunities to prevent them. Professional 
specialisation needs to address different issues, such as the substance abuse, 
juvenile delinquency, integration problems of immigrants, youth violence, child abuse 
and neglect, mental health problems, and long-term unemployment.  
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 Study Questions 
1. Define Social Pedagogy (Education) as an academic discipline. 
2. Describe the approach to Social Pedagogy in the Czech Republic. 
3. What are the related disciplines? 
4. In what country has the Social Pedagogy its roots and what names are 

connected with its beginnings? 
5. In what areas in the Czech environment can the social pedagogue be 

employed? 
 

 Summary 
Social Pedagogy (Sozial Pädagogik) has its roots in German progressive education. 
Social pedagogy is an academic discipline concerned with theory and practice of 
holistic education and care. The concept of Social Pedagogy has many different 
starting points; in the Czech Republic,Social Pedagogy is focuses on the following: 
positive influence on leisure time activities, the description of the environment of 
socialization factors in the context of the environment, pedagogues’ competencies, 
prevention, social prevention, prevention of social risks at school and extracurricular 
environment. 
Social Pedagogy draws together theories and concepts from related disciplines such 
as Sociology, Psychology, Education, Philosophy, Social Work etc. 
Notable persons of the field of Social Pedagogy (and social pedagogy thinking) 
include the philosophers of Classical antiquity like Plato and Aristotle, and then Jean-
Jacques Rousseau, Johann Heinrich Pestalozzi, Karl Mager, Friedrich Diesterweg, 
and Paul Natorp. 
Social pedagogues are employed in various areas in the Czech environment. From 
the school environment as school prevention methodologists, on the prevention and 
repression levels (e.g. police, municipal police, prison service, social curators and 
other workers in social area), leisure-time pedagogues in Houses of Children and 
Youth and other institutions influencing lifestyle and leisure time of various age 
groups. 
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2 SOCIALIZATION AND SOCIAL ENVIRONMENT 
 

 Objectives 
The objectives of this chapter are to present socialization as a process, types of 
socialization (primary and secondary socialization), re-socialization, to define and 
characterize the social environment and institution (as well as the most important 
institutions – family, school, religion, peer group, mass media). 
 

 Workload 
2 hours 
 

 Important Keywords 
 Socialization 
 Acculturation 
 Enculturation 
 Primary socialization 
 Secondary socialization 
 Re-socialization (rehabilitation) 
 Social environment 
 Ecological systems theory 
 Microsystem 
 Institution 
 Peer group (subculture) 
 Mass media 

 
 
2.1 Socialization 
 
Socialization (socialisation) is the lifelong process of inheriting and disseminating 
norms, customs and ideologies, providing an individual with the skills and 
habits necessary for participating within his or her own society.  
Socialization describes a process which may lead to desirable, moral, outcomes. 
Individual views on certain issues, such as race or economics, may be socialized 
(and to that extent normalized) within a society. 
 
 Acculturation explains the process of cultural and psychological change that 

results following meeting between cultures. 
The effects of acculturation can be seen at multiple levels in both interacting cultures. 
Acculturation often results in changes to culture, customs, and social institutions. 
Noticeable group level effects of acculturation often include changes in food, clothing, 
and language.  
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 Enculturation is the process by which a person learns the requirements of the 
culture by which he or she is surrounded, and acquires values and behaviours 
that are appropriate or necessary in that culture. As part of this process, the 
influences which limit, direct, or shape the individual (whether deliberately or 
not) include parents, other adults, and peers. If successful, enculturation 
results in competence in the language, values and rituals of the culture. The 
process of enculturation is related to socialization.  

 
 
2.2 Types of socialization 
 
We distinguish several types of socialization: 
Primary socialization for a child is very important because it sets the ground work 
for all future socialization. Primary socialization occurs when a child learns the 
attitudes, values, and actions appropriate to individuals as members of a particular 
culture. 
It is mainly influenced by the immediate family and friends. Primary socialization 
typically occurs during childhood. Those who do not receive primary socialization do 
not usually accept cultures norms and values and are typically likely to become feral. 
 
Secondary socialization refers to the process of learning of what is the appropriate 
behavior as a member of a smaller group within the larger society. Basically, it is the 
behavioral patterns reinforced by socializing agents of society. 
Secondary socialization takes place outside the home. It is where children and 
adults learn how to act in a way that is appropriate for the situations they are in. 
Schools require very different behavior from the home, and children must act 
according to new rules. New teachers have to act in a way that is different from pupils 
and learn the new rules from people around them. 
Secondary socialization is usually associated with teenagers and adults, and 
involves smaller changes than those occurring in primary socialization. Such 
examples of secondary socialization are entering a new profession or relocating to a 
new environment or society. 
 
Re-socializationrefers to the process of discarding former behavior patterns and 
reflexes, accepting new ones as part of a transition in one's life. This occurs 
throughout the human life cycle.  
Re-socialization can be an intense experience, with the individual experiencing a 
sharp break with his or her past, as well as a need to learn and be exposed to 
radically different norms and values. Examples of this are the experience of a young 
man or woman leaving home to join the military, or a religious convert internalizing 
the beliefs and rituals of a new faith. An extreme example would be the process by 
which a transsexual learns to function socially in a dramatically altered gender role. 
 

 Note 
In Social Pedagogy, Social Pathology, Penology or Criminology, we use the term of 
re-socialization/rehabilitationfor the reintegration of people into society (e.g. after 
imprisonment). In the prison system, the treatment programmes are carried out 
(formerly known as resocialization programmes). In the Czech Republic, the service 



20 
 

of pre-trial detention and service of imprisonment is provided by Prison Service of the 
Czech Republic (Treatment Programmes for Convicts, Vězeňská služba České 
republiky, 2010):  
“The treatment of convicts is based on the principles of the „restorative” criminal 
policy, its aim is to make the offender realize the liability for the criminial action, make 
an effort to correct the consequences and after the release be able to reintegrate to 
the society as a law abiding citizen. 
The execution of sentence involves following programmes: working activities, 
educational activities, special educational activities, leisure activites and building 
relationships. The examples of the programme components are as follows: 
artetherapy, psychotherapy, psycho-relaxation techniques, legal and social 
counselling, anti-drug counselling and community sessions. 
There are specialized units established in prisons. These units provide programmes 
such as therapy, care for prisoners who are unable to work and care for prisoners 
with mental and behavioural disorders. 
There is a specialized unit for female convicts with infant children in the Prison Světlá 
nad Sázavou. Female convicts, who meet the conditions for allocation into this unit , 
are allowed to have their children aged 1 – 3 years with them. 
The employment of convicts is an integral part of their treatment and it is a very 
important element of their re-integration. The work itself is very valuable for convicts 
and it brings many benefits, for example: improvement of the convict´s economic 
situation and reduction of society costs for imprisonment. The convicts can contribute 
towards the coverage of other financial duties, debts and/or expenses that have 
arisen from the criminal action.” 
 
 
Group socializationis the theory that an individual's peer groups, rather than 
parental figures, influences his or her personality and behavior in adulthood. 
Adolescents spend more time with peers than with parents. Therefore, peer groups 
have stronger correlations with personality development than parental figures do.  
 
2.3 Social environment 
 
The social environment (social context, sociocultural context), refers to the 
immediate physical and social setting in which people live or in which 
something happens or develops.It includes the culture that the individual was 
educated or lives in, and the people and institutions with whom they interact. 
People are social beings who enter the world of other people as biological beings 
who then become personalities. Within socialization, through continuous interaction 
with their surroundings they acquire a number of social mechanisms allowing them to 
cope with the challenges of the environment and assume various life roles which they 
internalize and impart to their successors.  
The relation between the human being and environment has a reciprocal effect. 
People are shaped by the environment and at the same time they shape the 
environment for themselves, their coevals and successors.  
 
Ecological systems theory 
Ecological systems theory, also called the “development in the context of human 
ecology theory”, specifies four types of nested environmental systems, with bi-
directional influences within and between the systems. 
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Urie Bronfenbrenner (1917-2005, Russian American psychologist) was generally 
regarded as one of the world's leading scholars in the field of developmental 
psychology. His ecological systems theory holds that development reflects the 
influence of several environmental systems, and it identifies five environmental 
systems that an individual interacts with (Ecological systems theory, 2013): 
 
1) Microsystem: Refers to the institutions and groups that most immediately and 

directly impact the child's development including: 
 family, 
 school, 
 religious institutions, 
 neighborhood, 
 peers. 

 
2) Mesosystem: Refers to relations between microsystems or connections between 

contexts. Examples are the relation of family experiences to school experiences, 
school experiences to church experiences, and family experiences to peer 
experiences. For example, children whose parents have rejected them may have 
difficulty developing positive relations with teachers. 

 
3) Exosystem: Involves links between a social setting in which the individual does 

not have an active role and the individual's immediate context. For example, a 
husband's or child's experience at home may be influenced by a mother's 
experiences at work. The mother might receive a promotion that requires more 
travel, which might increase conflict with the husband and change patterns of 
interaction with the child. 
 

4) Macrosystem: Describes the culture in which individuals live. Cultural contexts 
include developing and industrialized countries, socioeconomic status, poverty, 
and ethnicity. A child, his or her parent, his or her school, and his or her parent's 
workplace are all part of a large cultural context. Members of a cultural group 
share a common identity, heritage, and values. The macrosystem evolves over 
time, because each successive generation may change the macrosystem, 
leading to their development in a unique macrosystem. 
 

5) Chronosystem: The patterning of environmental events and transitions over the 
life course, as well as sociohistorical circumstances. For example, divorces are 
one transition. Researchers have found that the negative effects of divorce on 
children often peak in the first year after the divorce. By two years after the 
divorce, family interaction is less chaotic and more stable. As an example of 
sociohistorical circumstances, consider how the opportunities for women to 
pursue a career have increased during the last thirty years. 

 
According to this theoretical construction, each system contains roles, norms and 
rules which may shape psychological development. For example, an inner-city family 
faces many challenges which an affluent family in a gated community does not, and 
vice versa. The inner-city family is more likely to experience environmental hardships, 
like crime and squalor. On the other hand the sheltered family is more likely to lack 
the nurturing support of extended family. 
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 Note 
Social Education focused mostly on microsystem (microenvironment). This issue is 
also related to the concept of “education(al) environment”, whichrefers to using 
environment for educational goals. 
 
 
2.4 Social institutions 
 
An institution is any structure or mechanism of social order and cooperation 
governing the behavior of a set of individuals within a given human 
community.  
Institutions are identified with a social purpose, transcending individual human lives 
and intention by mediating the rules that govern cooperative human behavior. 
The term "institution" is commonly applied to customs and behavior patterns 
important to a society, as well as to particular formal organizations of government 
and public services. As structures and mechanisms of social order among humans, 
institutions are one of the principal objects of study in the social sciences, such as 
political science, anthropology, economics, and sociology (the latter being described 
by Durkheim as the "science of institutions, their genesis and their functioning"). 
Institutions are also a central concern for law, the formal mechanism for political rule-
making and enforcement. 
 
Most important types of institutions 
Below, we introduce the most important types of institutions (environments). Some 
institutions (family, school) will be addressed in separate chapters. 
 
Family, school (special chapters) 
 
Religion 
Agents of socialization differ in effects across religious traditions. Some believe 
religion is like an ethnic or cultural category, making it less likely for the individuals to 
break from religious affiliations and be more socialized in this setting. Parental 
religious participation is the most influential part of religious socialization - more so 
than religious peers or religious beliefs.  
 
Peer group 
A peer group is a social group whose members have interests, social positions and 
age in common. This is where children can escape supervision and learn to form 
relationships on their own. The influence of the peer group typically peaks during 
adolescence however peer groups generally only affect short term interests unlike 
the family which has long term influence. 
The peer group isalso linked tothe issue ofyouth subcultures. A subculture is a 
subdivision within the dominant culture that has its own norms, beliefs and values. 
Subcultures typically emerge when people in similar circumstances find themselves 
isolated from the mainstream and band together for mutuasl support. There are a lot 
of subcultures, also delinquent subculture or subculture of violence (Adler, Mueller, 
Laufer, 1991). 
Social educator should have an overview of youth subcultures and their risks.  
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 Note 
Experts also consider the existence of a drug addict subculture (Trávníčková, In 
Scheinost, 2011, s. 180-182): 
“The drug addict subculture may be classified alongside those alternative groups that 
deliberately differ in their daily lifestyle and in their deliberate self-delineation and 
systematic refusal of the majority´s lifestyle, or that even predetermine its members 
to adopt extreme standpoints towards society. This is a specific form of social 
identification denial with an imposed form of social existence. The uncertainty arising 
from a lack of anchor in the wider social structure leaves drug addicts in relative 
isolation and leads them to form their own societies. Drug addicts, as a typical group 
seeking to escape reality, form in a certain sense of the word their own subculture. 
They form their own substitute world, which is comprehensible to the drug addict and 
at the same time protects him/her from the outside world. Values that alter in direct 
proportion to the type of applied substance, their own slang relating to drug labeling 
and manipulation, their own communication and exchange or business channels - all 
these create a specific world, a paranormal reality perceived together or individually. 
The drug addict subculture may even be characterized by its specific visual, literary 
and music creations that arise under the influence of various types of 
drugs.Nonetheless, the group spends most of its time looking for drugs… 
Drug addict subcultures are only rarely static and they usually change over time. 
While the central values and principal roles (seller, buyer, user) remain relatively 
constant, situational behavior such as the reaction to social pressure exerted by the 
majority culture, to pressure exerted by legal institutions, the fashion affecting the 
choice of drug and the availability of the drug on the black market may change 
significantly. Moreover, novelties in 206 Trávníčková, I.: Alkohol a drogová závislost u 
dětí a mládeže (Alcohol and drug addiction of children and adolescents) In: Tři studie 
o sociálně patologických jevech (Three studies of social pathological phenomena). 
Prague: IKSP 1996, pp. 53-54. 182 the range of available drugs are very popular in 
most drug addict subcultures. New drugs are procured and tested and new slang 
terms appear and the old terms disappear. Also, the time and place of drug use 
change. Changes in the drug addict subculture are also affected by the individual 
members of the reference drug group who participate in the formation of subculture 
activities.” 
 
Mass media 
The mass media are the means for delivering impersonal communications directed to 
a vast audience. The term media comes from Latin meaning, "middle," suggesting 
that the media's function is to connect people. Since mass media has enormous 
effects on our attitudes and behavior, notably in regards to aggression, it is an 
important contributor to the socialization process.  
 

 Study Questions 
1. Define the socialization, acculturation and enculturation. 
2. Characterize types of socialization.  
3. Present the social environment and describes Ecological systems theory. 
4. Define an institution, characterize the most important ones.  
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 Summary 
Socialization is the lifelong process of inheriting and disseminating norms, customs 
and ideologies, providing an individual with the skills and habits necessary for 
participating within his or her own society. We recognize acculturation and 
enculturation. 
There are several types of socialization: primary socialization, which occurs when a 
child learns the attitudes, values, and actions appropriate to individuals as members 
of a particular culture, secondary socialization refers to the process of learning of 
what is the appropriate behavior as a member of a smaller group within the larger 
society. Re-socialization refers to the process of discarding former behavior patterns 
and reflexes, accepting new ones as part of a transition in one's life.  
The social environment (social context, sociocultural context), refers to the immediate 
physical and social setting in which people live or in which something happens or 
develops. The most important is microsystem (family, school, religious institutions, 
neighborhood, and peers). 
An institution is any structure or mechanism of social order and cooperation 
governing the behavior of a set of individuals within a given human community. We 
recognize for example family, school, religion, peer group (subculture), mass media. 
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3 FAMILY 
 

 Objectives 
The objectives of this chapter is to present the family as a social institution (definition, 
types of family, functions), introduce the main population trends within the substitute 
family system (adoption and foster care) and characterized the issue of dysfunctional 
families (family violence).  
 

 Workload 
2 hours 
 

 Important Keywords 
 Family 
 The types of family (nuclear family, polygamous family, single-parent family, 

extended family; matrilocal residence, patrilocal residence) 
 The basic functions (reproduction, socialisation, socioeconomic, regeneration) 
 Population trends 
 Repeat marriage 
 Divorce  
 Abortion 
 Complete families 
 Incomplete families  
 Deferral of marriage  
 De facto couples  
 Census households of individuals  
 The substitute family system  
 Adoption 
 Foster care 
 Dysfunctional families 
 Family violence 
 The Fund for children in need  
 Child Abuse and Neglect 

 
 
3.1 Definition and functions of family 
 
Finding an appropriate definition of the term family is very difficult, it is impossible to 
speak of a single, fixed, generally accepted definition of the term family. 
In its broadest sense, family is seen as a unit of diverse constellations 
encompassing the type of life that includes cohabitation between at least two 
generations of children and parents, is of a permanent/enduring nature and 
embodies strong intergenerational ties and intra-generational solidarity. 
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Familyis anunchanging social institution that exists and is socially recognised in every 
cultural environment.  
Other specific attributes of family considered to be essential characteristics differ 
according to socio-cultural environment. 
 

a) nuclear family (= elementary family; pair of adults and their children) 
b) polygamous family 
c) single-parent family 
d) extended family 

 
a) matrilocal residence (= matrilocality; married couple resides with or near the 

wife's parents), 
b) patrilocal residence 

 
The basic functions of the family: 

1. reproduction, 
2. socialisation, 
3. socioeconomic, 
4. regeneration. 

 
In the narrower sense, the natural nuclear family, which is the predominant form of 
cohabitation in the Czech Republic, can be seen as an institutionally structured 
community founded on parental and marital relationships as its two basic relationship 
lines, which is based on family law.  
The broader, biological function related definition of the term family can be used 
when demographically describing heterogeneous forms of family life based on any 
form of cohabitation between two people of opposite sexes with children.  
It is unquestionable that the role of the family is particularly irreplaceable in the area 
of promoting a healthy lifestyle and protecting the child and adolescent from 
dangerous behaviour.  
 
 
3.2 Socio-demographic characteristics of family 
 
Population trends 
In the 1990’s there were major changes in demographic processes reflecting current 
changes in the Czech family: 

 fall in marriage rates for both first time and repeat marriages - marriage 
was deferred by the younger generation to a later age, with its partial 
substitution by the expanding phenomenon of de facto relationships. The year 
2003 saw what was historically the lowest number of marriages (just under 49 
thousand). According to data in 2002, only 66% of men and 72% of women 
would enter into marriage, at an average age of 29.7 and 27.2 respectively. 
According to data from the beginning of the 1990’s however, at the given 
marriage rates up to 90% of men and 95% of women would have entered into 
marriage, at an average age of 24 and 22 respectively.  

 The 1990’s also saw a continuing rise in the divorce rate that began during 
the Second World War. In 2003, 32,824 couples were divorced, which 
corresponds to a 48% divorce rate, i.e. if this divorce rate were to be 
maintained, almost half of all marriages would end in divorce. Among the main 
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causes given for divorce are differences in disposition, views and interests. 
More than 340 thousand children lost one of their parents through divorce 
during the 1990’s. 

 The most significant and widely discussed fall was in birth rate and fertility. 
The 1990’s saw the historically largest fall in the number of children born 
per year (the least in 1999: less than 90 thousand) and average number of 
children per woman of reproductive age. The current fertility rate of 1.18 
children per woman (2003) is one of the lowest in the world. At the beginning 
of the 1990’s, this indicator was still at 1.9. This major fall in fertility was, like 
marriage rates, due to a deferral in having children until a higher age: the 
current age of first time mothers is 25-26, while 10 years ago women first gave 
birth at an average age of 22-23. With the lower numbers of married women 
and lower numbers of children born in marriage, and as a result of more 
tolerance for alternative forms of family life (de facto relationships, single 
mothers, etc.), there has been a significant increase in the percentage of 
children born outside of marriage, rising from under 10% at the turn of the 
80’s and 90’s, to more than 25 %.  

 A positive trend in recent years is a major fall in the number of abortions 
(from 109 thousand in 1990 to 31 thousand in 2002). At the turn of the 80’s 
and 90’s, more than 40% of pregnancies ended in abortion, while only 23% of 
pregnancies were aborted in 2002. Abortion trends are a reflection of more 
conscious family planning and more responsible sexual behaviour, combined 
with the more frequent use of contraceptive devices.  

 
Forms of family life 

 In 2001 the number of complete families fell in comparison to 1991 (from 
2,613 thousand to 2,334 thousand) as a result of a fall in the number of such 
families with dependant children (from 1,396 thousand to 1,091 thousand). 
The deferral of marriage was evident in all age categories, but was more 
evident among university graduates. 

 The number of de facto couples rose from 85 thousand in 1991 to 125 
thousand in 2001. From the perspective of complete family structure, there 
was a clear rise in the number of de facto couples in primarily the under-30- 
year age bracket.  

 An increased number of incomplete families were noted in 2001 in 
comparison to 1991 (from 434 thousand to 576 thousand) largely as a result of 
the increased number of incomplete families with dependant children (343 
thousand in 2001 compared to 254 thousand in 1991).  

 The number of census households of individuals rose between 1991 and 
2001 (from 1,090 thousand to 1,276 thousand). 
 

Changes in internal family relationships 
 Family and parentage continue to hold a privileged position irrespective 

of age, education or other characteristics, although young people do not see 
significant differences between legalised partnerships through marriage and 
de facto couples more often than the older generation. 

 Women’s increasing employment rates in the second half of the 20th 
century and growing employer demands on performance in recent years, there 
is a growing need to effectively reconcile women’s family and professional 
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roles, while for most men, the dilemma of work and family poses practically no 
problem. 

 The status of the child in the family is changing. 
 With regard to intergenerational relations, research confirms the closeness 

and high standard of these relations, their so-called functional solidarity and 
willingness to provide mutual assistance within the context of the extended 
family. At the same time however, a trend towards the greater independence 
of individual generations is also evident, beginning with separate living 
between nuclear families and adult individuals and the small degree to which 
assistance is requested from children or parents unless the situation acutely 
dictates the need. The cohabitation of older parents with their children’s 
families in one household is not very common overall; this form is more 
common in the case of widowed or divorced mothers.  

 
 
3.3 Substitute family system 
 
In view of the continuing fall in the ability of married couples to conceive children 
naturally, interest in mediation has grown enormously, especially in adoption.  
Generally applicants for adoption are interested in children as young as possible, with 
a good medical prognosis and children, who it can be relatively certain, do not have 
damaged intellect. 
There are also rising numbers of children from ethnically different backgrounds and 
children with various stigmas – drug or alcohol dependent parents, parents with 
psychological illnesses, HIV positive parents, parents with venereal diseases, etc. At 
the same time there are also increasing numbers of children with physical and mental 
disabilities, who despite being legally available, are very difficult to place in substitute 
families. Similarly, there are rising numbers of children suitable for adoption in higher 
age categoriesthat are of less interest to applicants. 
Foster care is often seen as a substitute for adoption. In foster care, there is a 
growing downward trend of interest by applicants. Children suitable for foster care 
are children with medical or social handicaps, whose parents were relieved of 
parental responsibility. Children in higher age categories (school age or higher) are 
often very difficult to place in substitute family care.  
 
 

 Note 
The Fund for Children in Need is an association working all over the Czech 
Republic since 1990. It was originally founded as an association for helping foster 
families. Nowadays it helps neglected, abused and orphan children who miss the 
love of their parents. 
A new project of the association is “Klokánek” (Kangaroo) the purpose of which is to 
provide warm family environment instead of institutional children homes for children 
who don´t have a family or who cannot stay in their family. 
The websites of The Fund for children in need: http://www.fod.cz/engl.htm. 
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3.4 Dysfunctional families 
 
Healthy Families 

 clearly identified hierarchy 
 well-defined parental roles 
 flexibility & adaptability - can respond to situational & maturational crises 
 consistent, clear rules & expectations 
 consistent affection 
 consistent limit-setting 
 open communication, bi-directional 
 increased degree of support nurturance and acceptance of family members 

 
Dysfunctional families 

 rigidity - lack of flexibility 
 lack of individuation - enmeshment /loss of autonomy 
 extreme detachment 
 scape-goating – family member (often child) who is the object of displaced 

conflict/criticism 
 triangulation –detouring conflict between 2 people by involving a third person,  

thereby stabilizing the relationship between the original pair 
 faulty problem solving skills 
 conflict avoidance 
 inconsistent application of affection/discipline 
 low levels of support/nurturance/acceptance 
 increased degree of expressed hostility towards each other/other family 

members 
 
Dysfunctional families can generally be seen as families where certain basic family 
functions are not fulfilled (or fulfilled unsatisfactorily) and where there are serious 
functional problems seriously jeopardising the family as a whole and above all the 
children’s development.  
Outside the economic sphere, the most frequent factors found to jeopardise family 
function include lower educationcombined with lower socio-cultural levels, 
unemployment (one of the partners) and the possible immaturity of the parents. 
From the perspective of raising children, dysfunctional effects include the social 
immaturity and inability of the parents to adapt, as well as excessive ambitions 
placed on the child or oneself (parents overly career oriented). 
With regard to developments in recent years, research on problem families has 
shown some of the following trends: 

 increasing numbers of problem kids coming from well situated families, 
 on discovery of deviations in upbringing, children do not receive social 

assistance in time or individual phases are not linked; 
 excesses in children and adolescent behaviour are becoming increasingly 

serious, with the rising aggressiveness and criminal natural of children’s and 
adolescents’ actions; 

 A long-term trait of dysfunctional family behaviour in the Czech population is 
the high divorce rate.  
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We can also speak of a specific family dysfunction in cases of family violence. This 
is the repeated physical, psychological or sexual abuse of one or more family 
member. Most often this involves violence between partners, where the woman is the 
victim in the majority of cases, but frequent victims are also children and seniors, 
while physically or mentally disabled family members are also at greater risk. In 
violence against the two main social groups at risk (women and children), violent acts 
perpetrated within the family by someone close or a family member, are very 
common and in many ways, more common that violence perpetrated by someone 
unknown. 

 A recent investigation of violence against women found that almost 38% of 
women had experienced some form of violence from their partner at some 
point in their lives, taking a broad range of behaviour into consideration. 

 41% of women, who had experienced such violence, had felt their lives were 
threatened during the incident.  

 Yet very few women have the need or courage to report such violence to the 
police in general, and even less in cases of domestic violence.  

 Children primarily suffer violence in the family as victims, but also as 
witnesses. People close to the child often underestimate or hide the matter. 

 All forms of violence against children take place almost entirely within the 
family and the perpetrators are predominantly the child’s parents. 

 With regard to violence against older family members, this usually involves 
neglect, but cases of abuse by children and grandchildren have been 
recorded. Characteristic cases involve inadequate care of family members 
who are no longer able to look after themselves, where the reason many be 
both an unwillingness to provide proper care, but also an inability or lack of 
strength or knowledge to provide such care. The perpetrator of such violence 
or poor treatment within the home environment can be the partner, sibling, 
children, close friend, grandchildren or lay care provider. 

 

 Note 
One of family violence type is Child Abuse and Neglect (CANsyndrome) which is at 
minimum any recent act or failure to act on the part of a parent or caretaker which 
results in death, serious physical or emotional harm, sexual abuse or exploitation; or 
an act or failure to act which presents an imminent risk of serious harm. 
We recognize four major types of maltreatment: physical abuse, neglect, sexual 
abuse, and emotional abuse. Although any of the forms of child maltreatment may be 
found separately, they often occur in combination. In many states, abandonment and 
parental substance abuse are also defined as forms of child abuse or neglect 
(Violence Against Children: Fourth Child Helpline International Report, 2010). 
 

 Study Questions 
1. Define the family as a social institution. 
2. What are the basic functions of the family? 
3. Characterize the population trends of the family. 
4. Define and characterize the dysfunctional family.  
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 Summary 
Family is seen as a unit of diverse constellations encompassing the type of life that 
includes cohabitation between at least two generations of children and parents. 
Family is an unchanging social institution that exists and is socially recognised in 
every cultural environment. The types of family are: nuclear family, polygamous 
family, single-parent family, extended family; matrilocal residence, patrilocal 
residence. 
The basic functions of the family are reproduction, socialisation, socioeconomic, 
regeneration.  
Population trends are: fall in marriage rates for both first time and repeat marriages, 
continuing rise in the divorce rate, fall in the number of children born, increase 
children born outside of marriage, fall in the number of abortions, number of complete 
families fell, deferral of marriage, the number of de facto couples rose, increased 
number of incomplete families, number of census households of individuals rose, 
women’s increasing employment rates, cohabitation of older parents with their 
children’s families in one household is not very common.The most often substitute 
family system are adoption and foster care. 
Dysfunctional families can generally be seen as families where certain basic family 
functions are not fulfilled (or fulfilled unsatisfactorily) and where there are serious 
functional problems seriously jeopardising the family as a whole and above all the 
children’s development; specific family dysfunction is family violence.  
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4 SCHOOL 
 

 Objectives 
Students get acquainted with the educational system in the Czech Republic as well 
as with its parts (preschool education, elementary education, secondary education 
and tertiary education) and with the issue of school environment, climate and 
atmosphere (as well as basic dimensions of climate). 
 

 Workload 
2 hours 
 

 Important Keywords 
 Educational system 
 Preschool education 
 Physically and mentally capability 
 Compulsory education 
 Elementary education 
 Basic school 
 Special guidance and counselling 
 Secondary education 
 Grammar school 
 Technical school 
 Tertiary education 
 Bachelor 
 Master 
 Doctor 
 Special educational needs 
 Climate 
 Dimensions of climate 

 
 
4.1 Educational system 
 
Preschool education 
Nursery schools are for the children up to 3 years of age. The schools come in two 
varieties, public and private. Kindergartens or preschools are more numerous. 
Preschooling is not compulsory, preschool education is for children from 3 to 6. A 
class can have children from different age groups, and class sizes range from 15 to 
24 children. 
In order for a child to attend primary school, he or she is expected to be in the official 
wording “physically and mentally capable.” More specifically, these capabilities mean: 
a child should be able to tie up his/her shoelaces, eat with a spoon, sit at the table, 
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drink from a cup, wash his/her hands, go to the toilet alone and use a tissue. The fact 
that the official wording is vague suggests there may be some differences between 
schools. 
 
Elementary education 
Elementary schooling lasts for nine years, a little longer than the US or the UK. 
These nine years are also the country's period of compulsory schooling. The school 
year begins on September 1st and a child starts school in the new school year after 
the day he or she turns six. The child can be enrolled if he or she is “sufficiently 
mentally and physically mature”.  
Compulsory education in the Czech Republic means an obligation to participate in 
the education provided by schools. The basic schools provide nine years of 
compulsory education. Compulsory education is divided into two levels: 
 First level (year 1-5) corresponds to the primary level 
 Second level (year 6-9) corresponds to the lower secondary level.  
 
All schools follow the approved Frame Educational Programme(more in Chapter 5): 
Subjects are divided into nine fields 

 Language and Language Communication (Czech Language and Literature, 
Foreign Language) 

 Mathematics and Its Applications 
 Information and Communication Technologies 
 Humans and Their World 
 Humans and Society (History, Civic education) 
 Humans and Nature (Physics, Chemistry, Natural Sciences, Geography) 
 Arts and Culture (Music, Fine Art) 
 Humans and Health (Health Education, Physical Education) 
 Humans and the World of Work 

Marks are given from 1 to 5 with 1 being the best. 
 
Pupils generally receive support concerning their choice of further education and 
professional career by means of special guidance and counselling. The head 
teacher at each school (mainstream as well as special school) appoints a school 
consultant, who is responsible (beside his/her teaching duties) for such counselling. 
This consultant helps pupils with educational, vocational and labour market 
orientation and is also in contact with parents and social partners. Special attention is 
given to the pupils with special needs. Pupils can also use the special counselling 
services outside the school. These services enable the pupil to draw up his/her action 
plan by focusing on his/her notions and strengths. 
 
Secondary education 
Children who have successfully completed elementary schools can enroll in 
secondary schools. There is plethora of schools to choose from depending on child’s 
talents, preferences or skills. As these schools have more focus, it will usually play a 
major role in child’s selection of university education in the future. 
Secondary education starts with the end of compulsory education, i.e. when a child is 
14 or 15. The system is divided into technical schools and grammar schools 
(gymnázium). Uniforms are not required at either. 
Technical schools are aimed at more practical education in fields such as in 
technology, business, economics, health and education. Graduation can end with 
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either the “maturita” exam or a final exam with or without a certificate. Most students 
are enrolled for 4 years, though 2 and 3 year courses are possible.  
Grammar schools are oriented toward students who intend to study at a university. 
Graduation from a grammar school ends with the completion of the “maturita” exam. 
Enrollment at a grammar school usually begins with the completion of basic schools. 
However, a student can try to enroll when he / she is 11 or 13 for an 8 or 6 year 
course. 
 
Tertiary education 
Universities are also divided into private and public. Entrance into a public university 
is based on the results of an entrance exam. Each course or faculty has its own 
exam, which could be written and/or oral. The more prestigious Czech universities, at 
least from a local point of view, are public. 
The degree program has the three standard degrees Bachelor (bakalář), Master 
(magistr) and Doctor (doktor). The Bachelor course goes for 3 to 4 years, Master's 
from 1 to 3 and a doctor from 3 to 8 years. In the Czech Republic, the Bachelor title is 
abbreviated as Bc. and the Master's as Mgr. The Doctor title is written including the 
faculty. For example PhD is a doctor in philosophy, JUDr is a doctor of law and MUDr 
is a doctor of medicine. The Czech Republic also confers the degree 'Engineer' 
(inženýr), abbreviated as Ing., for postgraduate study in technology, economics or 
agriculture. It is similar to a Master's Degree. 
 

 Note 
The Ministry of Education, Youth and Sports (MEYS, MŠMT in Czech) pays the 
special attention to education of pupils with special educational needs (=children 
with a chronic health condition, physical handicap or social disadvantage; a social 
disadvantage may be a family background with a low socio-cultural position, court-
ordered institutional care or education in a juvenile correction institution, having 
refugee status or being an asylum-seeker).  
The principles and objectives of education are:  

- Equal access to education without any discrimination. 
- Consideration of the educational needs of the individual. 
- Mutual regard, respect, solidarity and dignity. 
- General development of the personality with an emphasis on cognitive, social, 

ethical, moral and spiritual values. 
The rights of these children, pupils and students are:  

- The right to education with the content, forms and methods corresponding to 
the needs and potential of these persons, including evaluation, admission and 
completion of education. 

- The right to have the conditions created for education. 
- The right to the counselling assistance of the school. 
- The right to the assistance of an educational counselling facility. 
- The right to the free use of special textbooks, special didactic and 

compensation aids provided by the school. 
- The right to education through alternative forms of communication (sign 

language, writing in Braille etc.). 
- The possibility of the extension of secondary or higher education by the 

school’s principal. 
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Forms of Special Education  
- Individual integration  

 in a normal school (preferably, if the school has the prerequisites)  
 in a special school for another handicap  

- Group integration  
 in a class or section of a normal school  
 in a class or section of a special school  

- Education in a separate school for pupils with a chronic health condition (a 
special school) 

- A combination of all three above-described forms. 
(The Education of Pupils with Special Educational Needs, Ministerstvo školství, 
mládeže a tělovýchovy ČR [online]) 
 
 
4.2 School climate 
 
Learning and behaviour of students is not only a matter of the respective individual. It 
is influenced by their micro-social environment: 

 environment of a particular school, 
 particular educational staff, 
 particular classroom, 
 group of coevals about whose opinion they care.  

 
School environment, climate and atmosphere have a substantial impact on the 
development of an individual. School climate is closely connected with the efficiency 
of the school, attitudes towards the school correlate with socioeconomic and 
performance-related variables of the students.  
School environment may have different names: climate, atmosphere, culture, milieu, 
ethos, philosophy, spirit, well-being, school soundness.  
School and classroom climate is continuously shaped and maintained by interactions 
and communication between people at school and represents the long-lasting social 
and emotional attitudes of students in the classroom that are formed and 
experienced by teachers and students in interaction. 
 
Three basic dimensions of climate:  

1. Relationship dimensions 
Relationship dimensionsexpress the extent of interpersonal relations and the quality 
of attachments, extent of cooperation at the level of interpersonal relations, 
attractiveness of the group for its members, mutual cooperation, social support and 
the possibility to manifest feelings and opinions.  

2. Personal development dimensions 
Personal development dimensions express internal processes relating to the 
conditions of performance- and value-related orientation of an individual, autonomy 
of members of the group and their development, possibilities of independent decision 
making and acting, conditions for discussion and communication of information within 
the group, tolerance towards negative manifestations of members of the group.  

3. System maintenance and system change dimensions.  
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System maintenance and system change dimensions relate to organization and 
management of the group, the implemented system of control, structure, 
transparency and openness of the group to changes. 
 
 

 

 
 
 
 
 
 

 Study Questions 
1. Describe the educational system in the Czech Republic. 
2. Explain the compulsory education. 
3. Characterize schoolclimate, explain its impact on the development of an 

individual and name three basic dimensions of climate. 
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 Summary 
Educational system in the Czech Republic is divided into preschool education, 
elementary education, secondary education and tertiary education. 
Preschooling is not compulsory, preschool education is for children from 3 to 6. In 
order for a child to attend primary school, he or she is expected to be in the official 
wording “physically and mentally capable.”  
Elementary schooling lasts for nine years. Children who have successfully completed 
elementary schools can enroll in secondary schools. There is plethora of schools to 
choose from depending on child’s talents, preferences or skills. Secondary education 
starts with the end of compulsory education, i.e. when a child is 14 or 15. The system 
is divided into technical schools and grammar schools (gymnázium). Entrance into a 
public university is based on the results of an entrance exam. The degree program 
has the three standard degrees Bachelor (bakalář), Master (magistr) and Doctor 
(doktor).  
School environment, climate and atmosphere have a substantial impact on the 
development of an individual. Three basic dimensions of climate are relationship 
dimensions, personal development dimensions and system maintenance and system 
change dimensions.  
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5 THE FRAME EDUCATIONAL PROGRAMMES 
 

 Objectives 
The objectives of this chapter are to present the frame educational programmes, 
especially the Framework Educational Programme for Basic Education, to define key 
competencies, educational areas, to briefly characterize some of complementary 
educational fields and cross-curricular subjects. 
 

 Workload 
2 hours 
 

 Important Keywords 
 Frame educational programme 
 School educational programme 
 Key competencies 
 Educational areas 
 Complementary educational fields 
 Ethical education 
 Cross-curricular subjects 
 Personal and social education 
 Multicultural education 
 Media education 

 
 
5.1 The framework educational programmes 
 
The Frame educational programmes are national documents covering both 
mainstream and special education and are used as the basis for compiling the 
“school curricula”. Each school is responsible for the development of this school 
level document. 
 
Framework educational programmes: 
 are based on a new education strategy, stressing key competencies, their 

interlinking with educational contents and the application of acquired knowledge 
and skills in practical life;  

 are build on the concept of life-long learning; 
 formulate the expected level of education that should have been attained by 
 all students who have completed the educational stage in question; 
 promote the educational autonomy of schools as well as teachers’ professional 

responsibility for the outcomes of the educational process. 
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In line with the new curricular policy principles outlined in the National Education 
Development Programme for the Czech Republic (the so-called “White Paper”) and 
enshrined in the Education Act.,curricular documents are developed at two levels: the 
national leveland the school level(see Diagram 1). 
The national level in the curricular documents system comprises the National 
education programme and Framework educational programmes (FEPs). The 
National education programme defines initial education as a whole. The Framework 
educational programmes define binding educational norms across various stages: 
pre-school education, basic education and secondary education. The school level 
consists of school educational programmes (SEPs), forming the basis of education 
at the individual schools. 
 
 

 
 
Diagram 1 – The system of curricular documents 
Legend: FEP PSE – Framework Educational Programme for Pre-School Education; FEP BE 
– Framework Educational Programme for Basic (i.e. primary and lower secondary) Education 
and Annex to the Framework Educational Programme for Basic Education Specifying the 
Education of Pupils with Mild Mental Disabilities   (FEP BE MMD); FEP GE – Education 
Framework for Secondary General Education (grammar schools); FEP STVE – Framework 
Educational Programmes for Secondary Technical and Vocational Education. 
* Other FEPs – additional Framework Educational Programmes defined by the Education Act  
- Framework Educational Programme for Basic (i.e. primary and lower secondary) Artistic 
Schools, Framework Educational Programme for Language Education and others.  

 

 Note 
In the system of curricular documents, we will pay detailed attention only to the 
programem for basic education. Other programmes can be found on the ministry web 
sites: http://www.msmt.cz/areas-of-work.  
Framework educational programme for basic education 
Efforts are made in basic education to meet the following goals: 
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 Create preconditions for pupils to acquire basic learning strategies and motivate 
them to life-long learning; 

 Stimulate and encourage pupils to creative thinking, logical reasoning and problem 
solving; 

 Guide pupils to engage in efficient, effective, open communication on all aspects 
of their life; 

 Develop pupils’ abilities to cooperate and to value their own work and 
achievements as well as the work and achievements of others; 

 Guide pupils so that they should become free and responsible individuals who 
exercise their rights and meet their obligations; 

 Induce in pupils the urge to express positive feelings and emotions in their 
behaviour, ways of acting and when experiencing important situations in their 
lives; develop in them sensitivity and responsiveness towards other people, the 
environment and nature; 

 Teach pupils to actively develop and protect their physical, mental and social 
health and to be responsible for it; 

 Guide pupils to tolerance and consideration for other people, to a respect for their 
culture and spiritual values; teach pupils to live together with others; 

 Help pupils to discover and develop their own abilities and skills in the context of 
actual opportunities and to use their abilities and skills in combination with their 
acquired knowledge when making decisions regarding the aims of their own life 
and profession. 

 
 
Key competencies 
Key competencies represent the system of knowledge, skills, abilities, attitudes 
and values that are important to the individual’s personal development and to 
the individual’s role in society. 
The purpose and aim of education are to equip all pupils with a set of key 
competencies at a level they are able to attain, and in this manner to prepare them 
for their further education and their role in society.  
The following competencies are regarded as key competencies at the basic 
education stage: learning competencies; problem-solving competencies; 
communication competencies; social and personal competencies; civil competencies; 
working competencies. We present only selected ones, which are important from the 
point of view of social pedagogy. 
 
Communication competencies 
By the end of his or her basic education, the pupil: 
 formulates and expresses his or her ideas and opinions in a logical sequence; his 

or her oral or written expression is apt, coherent and cultivated; 
 uses information and means of communication and technologies for high-quality 

efficient communication with the outside world.   
 
Social and personal competencies 
By the end of his or her basic education, the pupil: 
 cooperates efficiently with other members of his or her group; helps teamwork to 

succeed based on recognising and accepting new roles in activities; 
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 contributes to the creation of a friendly atmosphere in the team; contributes to a 
strengthening of interpersonal relations based on his or her consideration for 
others and respect for others; 

 contributes to discussions within a small group as well as to debate in the 
classroom; respects different opinions and learns from what other people think, 
say and do; 

 thinks of himself or herself in a positive way, thereby promoting his or her self-
confidence and individual development; controls his or her behaviour so as to 
achieve a feeling of self-satisfaction and self-respect. 

 
Civil competencies 
By the end of his or her basic education, the pupil: 
 respects the beliefs of others; has respects for personal values of others; is able to 

empathize; opposes oppression and any rude behaviour; is aware of his or her 
obligation to stand up against any physical or psychological violence; 

 understands the underlying basic principles of law and community standards; 
 makes responsible decisions based on the actual situation;  
 respects, protects and appreciates national traditions and the country’s cultural 

and historical heritage; 
 understands basic environmental issues and relationships; respects requirements 

for a good-quality environment; in his or her decisions takes into account the need 
to support and protect the health and sustainable development of  society. 

 
Educational areas 
The content of basic education within the education framework is divided into nine, 
roughly defined educational areas. Each educational area comprises one or more 
interlinked educational fields: 
 
Language and LanguageCommunication (Czech Language and Literature, Foreign 
Language) 
Mathematics and Its Applications(Mathematics and Its Applications) 
Information and Communication Technologies(Information and Communication 
Technologies) 
Humans and Their World(Humans and their World)  
Humans and Society(History, Civic education)  
Humans and Nature(Physics, Chemistry, Natural Sciences, Geography) 
Arts and Culture(Music, Fine Art) 
Humans and Health (Health Education, Physical Education) 
Humans and the World of Work(Humans and The World of Work) 
 
 

5.2 Complementary educational fields 
 
The FEP BE includes complementary educational fields which are not a mandatory 
part of basic education but merely complement and expand its educational content. 
Complementary educational fields may be applied for all or only certain pupils as a 
compulsory or compulsory optional part of educational content. 
Complementary educational fields: 

 Second foreign lnguage 
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 Drama education 
 Ethical education 
 Audiovisual education 
 Dance and physical education 

 

 Note 
Detailed attention will be payed onlyto the Ethical education, which could be an 
important part of non-specific prevention. Other Complementary educational fields 
can be found on the ministry web sites: http://www.msmt.cz/areas-of-work.  
 
 
Ethical education 
Main aims 
 Act as independent, free and responsible person, who are able to claim his rights 

and to perform his duties; 
 Express positive emotions in the behaviour, acting and experience of real-life 

situations; 
 Cultivation of perceptivity and sensitive relations to people, environement and 

nature; 
 Guidance towards pupils´tolerance and consideration of other people, their culture 

and spiritual values; 
 Teaching principles of human coexistence; 
 Moral codex: 

o honest (unfailing, straight and truthful) 
o responsible (conscientious, considerate and trustworthy) 
o kind (respect authority, correct) 
o loyal (staunch, brave) 
o sedulous (painstaking and diligent) 
o expressive (plain, frank, cooperative) 
o healthy self-confident (with respect to oneself but also self-critical) 

 
Methods 

 Experience pedagogy 
 Reading or listening the storie and fairy-tales 
 Making-up stories on particular topics 
 Drawing and other art activities 
 Work with pictures 
 Practice of separate skills 
 Solving model situations 
 Situational games etc. 

 
 
Items 
Strategy of good or moral character development by creation of relevant conditions 
for ethical values, principles, attitudes and standards interiorisation was summarised 
into five items: 
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1. An example: Every pedagogue should labour for such behaviour, action and 
approach to pupils and students so as to become to be an identifying ideal for 
them.  

2. Explanation (persuasion): The most appropriate form of explanation is 
discursive (logic) dialogue, but also intuitive dialogue is possible. A pedagogue 
should be able to open space for ethical dialogue with students.  

3. Exhortation, positive stimulation and encouragement, persuading: Exhortation 
of pupils and students to personal and identical responsibility and to 
autonomous finding of varieties of oneself own problems has to be carried out 
slightly, kindly, without dehonestation of pupil's and student's personality, 
without exorbitant authoritative prescriptive, by form of various manipulative 
instructions, rules and dispositions on the basis of ethical audit.  

4. Environment: Man is educated or impressed by all things what surround him. 
School is an important background where for example vexation should be 
eliminated as well.  

5. Experiences (including corrective experiences): Present environment where 
young people live is rich in information but poor with regard to positive group 
experiences including corrective experiences. Experience education is lately 
elaborated within so-called social pedagogy and experience therapy. For 
example projects Summer school Lipnice. 

 
Topics: 

 Prosocial behavior 
 Ethical values and norms 
 Self-awareness 
 Positive assessment of others 
 Empathy 
 Family and ethical aspects of a family life 
 Real life and displayed examples 
 Multicultural aspects of education 
 Prevention of deviances and negative phenomena 
 Social interaction and communication 
 Assertiveness 
 Solving conflicts 
 Creativity and essentials of cooperation 
 Healthy life style  

 
 
5.3 Cross-curricular subjects 
 
Cross-curricular subjects are subjects related to contemporary present-day issues. 
Schools must include all cross-curricular subjects. Not all cross-curricular subjects, 
however, must be represented at each grade level. It is the school’s responsibility to, 
over the course of basic education, gradually offer pupils all thematic areas contained 
in the individual cross-curricular subjects; their extent and manner of implementation 
is governed by the SEP. Cross-curricular subjects may be used as an integrated part 
of the educational content of a subject of instruction in the form of individual subjects, 
projects, seminars, courses, etc. 
The following cross-curricular subjects have been defined for basic education: 
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 Personal and Social Education 
 Democratic Citizenship 
 Education towards Thinking in European and Global Contexts 
 Multicultural Education 
 Environmental Education 
 Media Education 
 

 Note 
Detailed attention will be payed only to the Personal and Social Education, 
Multicultural education and Media education, which could be an important parts of 
non-specific prevention. Other cross-curricular subjects can be found on the ministry 
web sites: http://www.msmt.cz/areas-of-work.  
 
 
Personal and social education 
In the area of knowledge, skills and abilities, the cross-curricular subject:  
 guides pupils towards an understanding of themselves and others, 
 helps them control their own behaviour, 
 contributes to the creation of good interpersonal relationships in the classroom and 

outside it, 
 develops basic skills for good communication and cooperation, 
 helps pupils acquire basic social skills necessary for solving difficult situations 

(such as conflicts), 
 promotes skills and provides knowledge concerning mental health. 
 
In the area of attitudes and values, the cross-curricular subject: 
 helps to create a positive (non-harmful) attitude towards oneself and others, 
 guides pupils towards an awareness of the value of cooperation and support, 
 contributes towards an awareness of the moral dimensions of various types of 

human behaviour, 
 helps to prevent pathological social phenomena and harmful forms of behaviour. 
 
 
Personal development 
 Developing awareness 
 Self-awareness and self-conception 
 Self-regulation and self-organization 
 Mental hygiene 
 Creativity 
 
Social development 
 Meeting people 
 Interpersonal relationships 
 Communication 
 Cooperation and competition 
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Moral development  
 Problem-solving and decision-making skills  
 Values, attitudes, practical ethics 
 
 
Multicultural education 
In the area of knowledge, skills and abilities, the cross-curricular subject: 
 offers pupils basic information on various ethnic and cultural groups living in 

Europe and the Czech Republic, 
 teaches pupils to communicate and co-exist in a group containing members of 

different sociocultural groups, to exercise their rights and respect those of others, 
to understand and tolerate others’ different interests, opinions and abilities, 

 develops the ability to recognize and tolerate the differences of other national, 
ethnic, religious and social groups and to work with members of different 
sociocultural groups, 

 develops the ability to recognize expressions of racial hatred and helps to prevent 
xenophobia, 

 provides information on basic multicultural terminology: culture, ethnic group, 
identity, discrimination, xenophobia, racism, nationality, intolerance etc. 

 
In the area of attitudes and values, the cross-curricular subject: 
 offers pupils information which helps them to form attitudes of tolerance and 

respect towards different sociocultural groups, to consider the cultural background 
of members of other sociocultural groups and to recognize their legitimacy, 

 helps pupils become aware of their own identity, to be themselves, to reflect on 
their own sociocultural background, 

 stimulates, influences and corrects pupils’ behaviour and value systems, and 
teaches them to see differences as an opportunity for personal enrichment and not 
as a source of conflict, 

 promotes an awareness of the incompatibility of racial (religious or other) 
intolerance with the principles of living in a democratic society, 

 promotes personal engagement in fighting expressions of intolerance, xenophobia, 
discrimination and racism, 

 teaches pupils to see themselves as citizens who actively participate in forming 
society’s relations to minority groups. 

Thematic areas of the cross-curricular subject 
 Cultural differences  
 Human relations  
 Ethnic origin  
 Multiculturalism  
 Principles of social reconciliation and solidarity 
 
 
Media education 
In the area of knowledge, skills and abilities, the cross-curricular subject: 
 promotes the ability to successfully and independently engage media 

communication, 
 promotes development of an analytic approach to and critical distance from media 

content. 
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In the area of attitudes and values, the cross-curricular subject: 
 develops sensitivity towards stereotypes found in the media as well as towards the 

manner in which a media message has been formulated, 
 promotes pupils’ awareness of the value of their life (in particular leisure time) and 

their responsibility for personal fulfilment. 
 
Thematic areas of receptive activities: 
 critical reading and perception of media messages  
 interpretation of the relationship between media messages and reality  
 functioning and influence of the media in society  
 
 
 

 Study Questions 
1. Characterize frame educational programmes and school educational 

programmes. 
2. Which key competencies does the Framework educational programme for 

basic education contain? 
3. Name the educational areas of the Framework educational programme for 

basic education.  
4. What is the Ethical education? 
5. Why could be the cross-curricular subjects important in social prevention? 

Give a specific example. 
 

 Summary 
The Frame educational programmes are the national documents covering both 
mainstream and special education, and they are used as the basis for compiling the 
“school curricula”. The school level consists of school educational programmes, 
forming the basis of education at the individual schools. 
Key competencies represent the system of knowledge, skills, abilities, attitudes and 
values that are important to the individual’s personal development and to the 
individual’s role in society. 
The content of basic education within the education framework is divided into nine, 
roughly defined educational areas. Each educational area comprises one or more 
interlinked educational fields. 
The Framework educational programme for basic education includes complementary 
educational fields which are not a mandatory part of basic education but merely 
complement and expand its educational content. Complementary educational fields: 
Second foreign lnguage, Drama education, Ethical education, Audiovisual education, 
Dance and physical education. 
Cross-curricular subjects are subjects related to contemporary present-day 
issues.Cross-curricular subjects for basic education are: Personal and social 
education, Democratic citizenship, Education towards thinking in European and 
global contexts, Multicultural education, Environmental education, Media education. 
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6 HUMAN HEALTH AND HUMAN RIGHTS 
 

 Objectives 
The chapter objectives are to present the issue of human health and Health 
Promoting Schools Programme, to characterize two main documents in the field of 
human rights: the Charter of Fundamental Rights and Basic Freedoms and the 
Convention on Rights of the Child. The chapter i salso focused on the rights of 
national minorities in the Czech Republic. 
 

 Workload 
2 hours 
 

 Important Keywords 
 Human health 
 Health promoting schools programme 
 Human rights 
 The Charter of fundamental rights and basic freedoms 
 The Convention on rights of the child 
 Principles of Convention (provision, protection, participation) 
 National minority 

 
 

6.1 School and health 
 
Human health is understood as a balanced state of physical, mental and social 
well-being. It is formed and influenced by many aspects, such as lifestyle, preventive 
conduct, the quality of interpersonal relations as well as of the environment, man’s 
safety, etc.   
Since health is a fundamental prerequisite for an active and satisfying life as well as 
for optimal work productivity, it has become one of the priorities of elementary 
education to provide knowledge of and practical influence on the development and 
protection of health (see the previous chapter framework education programmes). 
 
The Ministry of Education, Youth and Sport (MEYS) deals with health and a healthy 
lifestyle in a number of areas: 

 prescribes the content of education in schools and educational institutions, 
 supports sporting activities, 
 supports research and science, etc. 

 
Health is a wide area, which includes: 

 injuries, 
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 diet, 
 personal security, 
 first aid, 
 sociopathic phenomena, 
 dental health, 
 proper body posture, 
 sport and movement, 
 many further areas. 

 
The MEYS has a whole range of partners in this area, cooperates with non-
governmental organisations, universities, school networks and understandably other 
ministries – the Ministries of Health, Agriculture, etc.  
 
It is currently necessary to focus primarily on the problems of injuries and diet, which 
is connected with the obesity of children and the young (as well as adults). It could be 
summarised simply into the slogan ‘Sustenance and Movement (but Safe)’.  
The CR unfortunately ranks among the countries with a high personal accident 
rate. In the CR, children’s injuries are the most common cause of death in children 
and young adults and the third most common cause of death in the entire population. 
Despite the recent slight decline in mortality due to injuries, which is actually 
evidence of the good system of health care, the total number of injuries is not 
decreasing. According to the data from the Czech School Inspectorate, even the 
number of injuries which happen at schools and educational institutions is increasing. 
A number of these injuries, however, would not have to happen and could be 
avoided, as shown by examples from abroad.  
Around 50% of the European population currently suffer from overweight or 
obesity, 10–25% of Europeans are obese, and the long-term increase in the 
incidence of overweight and obesity is especially alarming. This problem is even 
more serious in the USA, where 33.6% of the population are obese. In the Czech 
Republic, the incidence of obesity as well as overweight in adults and children is 
increasing like in the rest of Europe. At the same time, however, we must not forget 
the growing trend in eating disorders, namely anorexia and bulimia.  
 
The problems are dealt with for example in the following conceptions:  

 The long-term programme to improve the state of health of the population of 
the Czech Republic: Health for Everyone in the 21st Century 

 National Action Plan for the Prevention of Children’s Injuries  
 National Plan for the Fight against Commercial Sexual Abuse of Children 
 Conceptions and strategies connected with sociopathic phenomena 

 
 

 Note 
The issue of prevention of sociopathic phenomena will be dealt with in the next 
chapter. 
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Selected subsidy and developmental programmes of the MEYS supporting health:  
 National Programme of Sport for Everyone  
 Sport and School  
 Sport for the Physically Handicapped  
 Programmes for the Prevention of Sociopathic Phenomena  
 Maintenance and Operation of Sport and PE Facilities  

(The health issues are included also in other programmes, e.g. those which 
are focused on school reform, leisure-time activities or the development of 
universities). 

 
 
6.2 Health promoting schools 
 
The World Health Organization (WHO) has adopted a complex plan called ‘Health 
21’, with a view to improving health standards in European countries within the first 
two decades of the century. 
Subsequently, the key principle of the Health Promoting Schools Programmeis 
establishing a holistic approach to health in the context of school education and all 
related activities. 
The holistic (interactional) philosophy of health considers the interaction between 
all the different components of an individual’s health and between one’s health and 
the health of the community, the society, the world and nature. 
The major aim for all the pedagogues included in the Health Promoting Schools 
Programme is to influence the formal aspects of school life (the formal curriculum, 
culture and school ethos), as well as the spontaneous, functional ones (the 
contextual curriculum, culture and school ethos) in order to create a positive impact 
on the pupils’ health. Together with that, one of the major goals of health-promoting 
schools is the creation of a positive social climate. 
The Health Promoting Schools Programme was developed and first implemented in 
Scotland in 1986. In 1989, it was adopted for other European countries by the WHO 
and in 1991, it was offered to Central European countries. In 1992, it was introduced 
into the Czech context.  
The major aimof the programme lies in promoting a sense of respect towards and 
responsibility for one’s health as well as other people’s health from an early school 
age, and turning these attitudes into lifetime priorities. 
 
A health promoting school: 

 Fosters health and learning with all the measures at its disposal. 
 Engages health and education officials, teachers, teachers' unions, students, 

parents, health providers and community leaders in efforts to make the school 
a healthy place. 

 Strives to provide a healthy environment, school health education, and school 
health services along with school/community projects and outreach, health 
promotion programmes for staff, nutrition and food safety programmes, 
opportunities for physical education and recreation, and programmes for 
counselling, social support and mental health promotion. 

 Implements policies and practices that respect an individual's well being and 
dignity, provide multiple opportunities for success, and acknowledge good 
efforts and intentions as well as personal achievements. 
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 Strives to improve the health of school personnel, families and community 
members as well as pupils; and works with community leaders to help them 
understand how the community contributes to, or undermines, health and 
education. 

 
Health promoting schools focus on: 

 Caring for oneself and others 
 Making healthy decisions and taking control over life's circumstances 
 Creating conditions that are conducive to health (through policies, services, 

physical / social conditions) 
 Building capacities for peace, shelter, education, food, income, a stable 

ecosystem, equity, social justice, sustainable development. 
 Preventing leading causes of death, disease and disability: helminths, tobacco 

use, HIV/AIDS/STDs, sedentary lifestyle, drugs and alcohol, violence and 
injuries, unhealthy nutrition. 

 Influencing health-related behaviours: knowledge, beliefs, skills, attitudes, 
values, support. 

 
In their projects, schools have to manifest their understanding of the interactive 
concept of health (mutual interactions between physical, mental and social health, 
between health of the individual and environmental health) and of the two principles 
that permeate all the spheres (pillars) of health promotion in schools. These 
principles are: 

 Respect of individual needs. 
 Development of communication and cooperation. 

 
They shall try to find appropriate methods of teaching and management as part of the 
programme. 
 
 
The health promoting projects of schools shall be based on three pillars and the 
nine underlying principles, i.e.: 

 
Pillar 1: Well-being in the school environment: 

Comfort of physical environment (1) 
Safety of social environment (2) 

Organizational well-being (3) 
 

Pillar 2: Healthy teaching/learning: 
Relevance (4) 

Possibility of choice and appropriateness (5) 
Participation and cooperation (6) 

Motivating evaluation (7) 
 

Pillar 3: Open partnership 
School as a model of democratic community (8) 

School as a cultural and educational centre of the community (9) 
 
In the model programme, each of the nine principles is worked out into several parts, 
namely: rationale, means, activities, risks, questions, appendices, examples. 
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Schools interested in joining the network must make the following eight steps: 
1. Becoming familiar with the method of the health promoting school project 
(described in the handbook programme of Health Promotion in Schools, Prague, 
Portal, 1998). 
2. Deciding whether they wish to announce their interest in participation in the 
programme of Health Promotion in Schools to the project supervisor, the NIPH. 
3. If they decide to do so, their interest should be declared by a letter which will 
comprise 1-2 pages. 
4. Select a procedure to develop the project. Schools can take advantage of the offer 
of NIPH to participate in training in project development, or use only the description of 
the method of project development as presented in the handbook Programme of 
Health Promotion in Schools. 
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5. Depending on the selected procedure, preparatory work for the development of the 
project begins. 
6. Put the project into the written form. Schools focus on the formation of the so-
called hidden health promotion curriculum which permeates practically all school 
activities and concerns all people in the school (who all become participants of the 
programme). 
7. Once the school is satisfied with its project, one copy will be mailed together with 
the application form to the coordinator of the health promoting school programme. 
8. Competition proceedings  
- members of the competition committee get acquainted with the projects and decide 
whether they meet the criteria both in terms of the form and contents 
- several members of the committee visit the applying schools, become acquainted 
with their internal conditions and talk to the authors of the projects 
- invited schools present their projects (in groups of about 10) at a round-table 
meeting  
- the project guarantor announces the results of the competition session and hands in 
the health promoting school certificate to the schools admitted to the health 
promoting school network. 
- schools admitted to the network and the guarantor of the project sign a contract of 
cooperation. 
 

6.3 Charter of Fundamental Rights and Freedoms 
 
The Charter of Fundamental Rights and Basic Freedoms is a document 
enacted in 1991 by the Czechoslovak Federal Republic, and continued as part 
of the constitutional systems of both the Czech Republic and Slovak Republic.  
 
No. 2/1993 Coll., Charter of Fundamental Rights and Freedoms  
„The Federal Assembly, on the basis of the proposals of the Czech National Council 
and the Slovak National Council, Recognizing the inviolability of the natural rights of 
man, the rights of citizens, and the sovereignty of the law, Proceeding from the 
universally-shared values of humanity and from our nations’ traditions of democracy 
and self-government, Mindful of the bitter experience of periods when human rights 
and fundamental freedoms were suppressed in our homeland, Placing hope in the 
common endeavours of all free nations to safeguard these rights, Ensuing from the 
Czech and Slovak nations’ right to self-determination, Recalling its share of 
responsibility towards future generations for the fate of all life on Earth, and 
Expressing the resolve that the Czech and Slovak Federal Republic should join in 
dignity the ranks of countries cherishing these values, Has enacted this Charter of 
Fundamental Rights and Basic Freedoms“: 
  

 Note 
The following text contains only the most relevantrights related to the issues of Social 
Pedagogy. 
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Article 1: All people are free and equal in their dignity and rights. Their 
fundamental rights and freedoms are inherent, inalienable, non-prescriptible, and 
irrepealable. 

Article 3: (1) Everyone is guaranteed the enjoyment of her fundamental rights and 
basic freedoms without regard to gender, race, colour of skin, language, faith and 
religion, political or other conviction, national or social origin, membership in a 
national or ethnic minority, property, birth, or other status. 

Article 6: (1) Everyone has the right to life. Human life is worthy of protection even 
before birth. 

Article 7: (2) No one may be subjected to torture or to cruel, inhuman, or 
degrading treatment or punishment. 

Article 10: (1) Everyone has the right to demand that her human dignity, personal 
honour, and good reputation be respected, and that her name be protected. 

(2) Everyone has the right to be protected from any unauthorized intrusion into her 
private and family life. 

Article 15: (1) The freedom of thought, conscience, and religious conviction is 
guaranteed. Everyone has the right to change her religion or faith or to have no 
religious conviction. 

(2) The freedom of scholarly research and of artistic creation is guaranteed. 
Article 25: (1) Citizens who constitute national or ethnic minorities are guaranteed 

all-round development, in particular the right to develop, together with other members 
of the minority, their own culture, the right to disseminate and receive information in 
their native language, and the right to associate in national associations. Detailed 
provisions shall be set down by law. 

(2) Citizens belonging to national and ethnic minority groups are also 
guaranteed,under the conditions set down by law: 

a) the right to education in their own language, 
b) the right to use their own language in their relations  with officials, 
c) the right to participate in the resolution of affairs that concern national and 

ethnic minorities. 
Article 26: (1) Everybody has the right to the free choice of her profession and the 

training for that profession, as well as the right to engage in enterprise and pursue 
other economic activity. 

Article 29: (1) Women, adolescents, and persons with health problems have the 
right to increased protection of their health at work and to special work conditions. 

(2) Adolescents and persons with health problems have the right to special 
protection in labour relations and to assistance in vocational training. 

Article 31: Everyone has the right to the protection of her health. Citizens shall 
have the right, on the basis of public insurance, to free medical care and to medical 
aids under conditions provided for by law. 

Article 32: (1) Parenthood and the family are under the protection of the law. 
Special protection is guaranteed to children and adolescents. 

(3) Children, whether born in or out of wedlock, enjoy equal rights. 
(4) It is the parents’ right to care for and bring up their children; children have the 

right to parental upbringing and care. Parental rights may be limited and minor 
children may be removed from their parents’ custody against the latters’ will only by 
the decision of a court on the basis of the law. 

Article 33: (1) Everyone has the right to education. School attendance shall be 
obligatory for the period specified by law. 
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(2) Citizens have the right to free elementary and secondary school education, 
and, depending on particular citizens’ ability and the capability of society, also to 
university-level education. 

Article 40: (1) Only a court may decide on guilt and on the punishment for criminal 
offences. 

(2) A person against whom a criminal proceeding has been brought shall be 
considered innocent until her guilt is declared in a court’s final judgment of conviction. 

 

6.4 Decalaration of the Rights of the Child 
 
The Declaration of the Rights of the Child is based on the Charter of the United 
Nations which acknowledges equal dignity and equal and inalienable rights of all 
human beings, including children.  

 Note 
In 1924, the League of Nations adopted the first, so-called Geneva Declaration of the 
Rights of the Child which for the first time declared the fact that the child, by reason 
of his physical and mental immaturity, needs special safeguards and care, including 
appropriate legal protection, before as well as after birth.   
The League of Nations was in 1945 replaced by the United Nations which, on 20th 
November 1959 declared the Charter of the Rights of the Child which is sometimes 
called as the Declaration of the Rights of the Child. The Declaration of the Rights of 
the Child, which the 14th session of the UN General Assembly declared fifty years 
ago, is a predecessor of the Convention of the Rights of the Child. The objective of 
the Declaration was to ensure happy childhood for children and the possibility to use 
rights and freedoms, stated in it, for the benefit of both children and society. 
The American social worker Florence Kelley stated in the first half of the 20th century 
that owing to the increasing sensitivity towards children, the 20th century was 
possible to declare as "the century of the child". This title had become accepted 
usage among experts working with children and issues connected with children were 
getting among more and more prominent interests. As a consequence of this fact, the 
year 1979 was declared as the Year of the Child. Most states were taking right of 
the child into consideration in their decision-making process, and public policies were 
focused on improving living conditions of children. Bearing into mind necessity of 
improvement living conditions of children and respecting their fundamental rights, the 
UN General Assembly adopted on 20th November 1989 the Convention on the 
Rights of the Child. 
 
The Convention on rights of the child was signed in New York on 30th September 
1990 and was ratified by the Federal Assembly of the Czechoslovak Federal 
Republic on 7th January 1991. The ratification was transferred to both succession 
states as of the date of their formations; in case of the Czech Republic it was on 1st 
January 1993.  
The Convention on the rights of the child is an international convention which 
determines civil, political, economic social and cultural rights of the child. 
Observance of the Convention is supervised by the UN Committee for the Rights of 
the Child. 
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The Convention on the Rights of the Child defines for the first time the child as any 
other human being bellow the age of eighteen years.  
The spirit, the ethos and the essence of the entire Convention on the Rights of the 
Child which is not focused on anything but onensuring happy life of the child.The 
feeling of the personal well-being can be a criterion of this. 
 
In addition to the Convention, two Optional Protocols were adopted in 2000.1. The 
Optional Protocol to the Convention on the Rights of the Child on the involvement of 
children in armed conflicts has also been ratified by the Czech Republic; 
nevertheless, the Czech Republic has been a black mark on the map of Europe as 
the Protocol has not been still ratified.2. The Optional Protocol to the Convention on 
the Rights of the Child on the sale of children, child prostitution and child 
pornography  

 
The concept of the Convention is based on "3P's": 

 provision, 
 protection, 
 participation. 

 
We can imagine that as three groups of rights that concern the provision for the child 
(rights focused on survival, upbringing and development), protection of the child 
(protection against violence, exploitation, abuse and harmful influence and its 
participation in decisions on matters which concern the child. 
 
The Czech Republicis traditionally successful in particular in ensuring conditions for 
survival, upgrading and development of children, seen from the point of view of their 
health, education, interest-based activities and such like. In comparison with this fact, 
we fail in protection of the child against tobacco, alcohol (legal drugs), and all forms 
of the interpersonal violence, injuries and such like. 
 
Based on the fact that children are very often victims of violence, the UN adopted a 
recommendation to the World Report on Violence against the Children and appealed 
to states to work out national strategies for the violence prevention, the purpose of 
which would be to increase protection of children against violence as a one of the 
principal right of children. The Czech Republic, as one of the first countries, worked 
out and adopted the National Strategy Child Violence Protection.  

 
Convention on the Rights of the Child 

Adopted and opened for signature, ratification and accession by General 
Assembly resolution 44/25 of 20 November 1989 

Entry into force 2 September 1990, in accordance with article 49 

 Note 
The following text contains only the most relevant rights related to the issues of 
Social Pedagogy: 

 
Article 1: For the purposes of the present Convention, a child means every 

human being below the age of eighteen years unless under the law applicable to the 
child, majority is attained earlier.  
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Article 2: 1. States Parties shall respect and ensure the rights set forth in the 
present Convention to each child within their jurisdiction without discrimination of any 
kind, irrespective of the child's or his or her parent's or legal guardian's race, colour, 
sex, language, religion, political or other opinion, national, ethnic or social origin, 
property, disability, birth or other status.  

2. States Parties shall take all appropriate measures to ensure that the child is 
protected against all forms of discrimination or punishment on the basis of the status, 
activities, expressed opinions, or beliefs of the child's parents, legal guardians, or 
family members.  

Article 3: 1. In all actions concerning children, whether undertaken by public or 
private social welfare institutions, courts of law, administrative authorities or 
legislative bodies, the best interests of the child shall be a primary consideration.  

Article 5: States Parties shall respect the responsibilities, rights and duties of 
parents or, where applicable, the members of the extended family or community as 
provided for by local custom, legal guardians or other persons legally responsible for 
the child, to provide, in a manner consistent with the evolving capacities of the child, 
appropriate direction and guidance in the exercise by the child of the rights 
recognized in the present Convention.  

Article 6: 1. States Parties recognize that every child has the inherent right to life. 
Article 9: 1. States Parties shall ensure that a child shall not be separated from 

his or her parents against their will, except when competent authorities subject to 
judicial review determine, in accordance with applicable law and procedures, that 
such separation is necessary for the best interests of the child. Such determination 
may be necessary in a particular case such as one involving abuse or neglect of the 
child by the parents, or one where the parents are living separately and a decision 
must be made as to the child's place of residence.  

3. States Parties shall respect the right of the child who is separated from one or 
both parents to maintain personal relations and direct contact with both parents on a 
regular basis, except if it is contrary to the child's best interests.  

Article 13: 1. The child shall have the right to freedom of expression; this right 
shall include freedom to seek, receive and impart information and ideas of all kinds, 
regardless of frontiers, either orally, in writing or in print, in the form of art, or through 
any other media of the child's choice.  

Article 14: 1. States Parties shall respect the right of the child to freedom of 
thought, conscience and religion.  

Article 17: States Parties recognize the important function performed by the mass 
media and shall ensure that the child has access to information and material from a 
diversity of national and international sources, especially those aimed at the 
promotion of his or her social, spiritual and moral well-being and physical and mental 
health.  

Article 19: 1. States Parties shall take all appropriate legislative, administrative, 
social and educational measures to protect the child from all forms of physical or 
mental violence, injury or abuse, neglect or negligent treatment, maltreatment or 
exploitation, including sexual abuse, while in the care of parent(s), legal guardian(s) 
or any other person who has the care of the child.  

2. Such protective measures should, as appropriate, include effective procedures 
for the establishment of social programmes to provide necessary support for the child 
and for those who have the care of the child, as well as for other forms of prevention 
and for identification, reporting, referral, investigation, treatment and follow-up of 
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instances of child maltreatment described heretofore, and, as appropriate, for judicial 
involvement.  

Article 20: 2. States Parties shall in accordance with their national laws ensure 
alternative care for such a child.  

Article 21: States Parties that recognize and/or permit the system of adoption 
shall ensure that the best interests of the child shall be the paramount consideration.  

Article 23: 1. States Parties recognize that a mentally or physically disabled child 
should enjoy a full and decent life, in conditions which ensure dignity, promote self-
reliance and facilitate the child's active participation in the community.  

Article 24: 1. States Parties recognize the right of the child to the enjoyment of the 
highest attainable standard of health and to facilities for the treatment of illness and 
rehabilitation of health. States Parties shall strive to ensure that no child is deprived 
of his or her right of access to such health care services.  

Article 28: 1. States Parties recognize the right of the child to education and 
with a view to achieving this right progressively and on the basis of equal opportunity, 
they shall, in particular:  

(a) Make primary education compulsory and available free to all;  
(b) Encourage the development of different forms of secondary education, 

including general and vocational education, make them available and accessible to 
every child, and take appropriate measures such as the introduction of free education 
and offering financial assistance in case of need;  

(c) Make higher education accessible to all on the basis of capacity by every 
appropriate means;  

(d) Make educational and vocational information and guidance available and 
accessible to all children;  

(e) Take measures to encourage regular attendance at schools and the reduction 
of drop-out rates.  

2. States Parties shall take all appropriate measures to ensure that school 
discipline is administered in a manner consistent with the child's human dignity and in 
conformity with the present Convention.  

Article 31: 1. States Parties recognize the right of the child to rest and leisure, to 
engage in play and recreational activities appropriate to the age of the child and to 
participate freely in cultural life and the arts.  

Article 33: States Parties shall take all appropriate measures, including legislative, 
administrative, social and educational measures, to protect children from the illicit 
use of narcotic drugs and psychotropic substances as defined in the relevant 
international treaties, and to prevent the use of children in the illicit production and 
trafficking of such substances.  

Article 34: States Parties undertake to protect the child from all forms of sexual 
exploitation and sexual abuse. For these purposes, States Parties shall in 
particular take all appropriate national, bilateral and multilateral measures to prevent:  

Article 35: States Parties shall take all appropriate national, bilateral and 
multilateral measures to prevent the abduction of, the sale of or traffic in children for 
any purpose or in any form.  

Article 36: States Parties shall protect the child against all other forms of 
exploitation prejudicial to any aspects of the child's welfare.  

Article 37: States Parties shall ensure that:  
(a) No child shall be subjected to torture or other cruel, inhuman or degrading 

treatment or punishment. Neither capital punishment nor life imprisonment without 
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possibility of release shall be imposed for offences committed by persons below 
eighteen years of age;  

(b) No child shall be deprived of his or her liberty unlawfully or arbitrarily. The 
arrest, detention or imprisonment of a child shall be in conformity with the law and 
shall be used only as a measure of last resort and for the shortest appropriate period 
of time;  

(c) Every child deprived of liberty shall be treated with humanity and respect for 
the inherent dignity of the human person, and in a manner which takes into account 
the needs of persons of his or her age. In particular, every child deprived of liberty 
shall be separated from adults unless it is considered in the child's best interest not to 
do so and shall have the right to maintain contact with his or her family through 
correspondence and visits, save in exceptional circumstances;  

Article 42: States Parties undertake to make the principles and provisions of the 
Convention widely known, by appropriate and active means, to adults and children 
alike.  

Article 43: 1. For the purpose of examining the progress made by States Parties 
in achieving the realization of the obligations undertaken in the present Convention, 
there shall be established a Committee on the Rights of the Child, which shall carry 
out the functions hereinafter provided.  

 

6.5 Sociological issue - multiculturalism 
 
The Czech Republic has a number of national minorities. A national minority is 
defined as a community of citizens of the CR living on the territory of the current CR, 
differing from the other citizens usually by a common ethnic origin, language, culture 
and traditions, forming a large minority of the population. 
 
Multicultural education at Czech schools: 

 mediates to the pupil a knowledge of his/her own cultural anchoring and an 
understanding of different cultures, 

 develops a sense of justice, solidarity and tolerance, 
 guides the pupil towards understanding and respecting the ever increasing 

level of socio-cultural diversity, 
 In a minority ethnic group, it develops its specific cultural identity and its 

knowledge of the culture of the entire society, whereas the member of the 
majority ethnic group becomes acquainted with the basic specifics of the other 
nations living in the same country, 

 In both groups, the cross-curricular subject helps find common points of 
reference for mutual respect, joint activities and cooperation, 

 deeply affects interpersonal relations at school, including teacher-pupil 
relations and relations between pupils, between the school and the family and 
between the school and the local community, 

 as an environment which brings together pupils from diverse social and 
cultural backgrounds, the school should ensure such an atmosphere where all 
feel equal, where even the minority pupil is successful in a majority 
environment and where the majority pupil learns about his/her minority 
classmate’s culture. 
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In this way, the school contributes to both groups learning about each other, to 
mutual tolerance, and the elimination of hostility and prejudices against the ‘unknown’ 
(see the Multicultural education in previous chapter framework education 
programmes).  

 

 Study Questions 
1. Define the human health. 
2. Present the key principles of the Health Promoting Schools Programme. 
3. Name some basic rights of the Charter of fundamental rights and basic 

freedoms. 
4. Characterize the Convention on Rights of the Child and explain the rights 

connected with the issues of Social Pedagogy and Pathology (prevention). 
5. Explain the concept of minority, characterize rights of minorities in the Czech 

Republic (including rights in education). 
 
 

 Summary 
Human health is understood as a balanced state of physical, mental and social well-
being. It is formed and influenced by many aspects, such as lifestyle, preventive 
conduct, the quality of interpersonal relations as well as of the environment, man’s 
safety, etc.   
The key principle of the Health promoting schools programme is establishing a 
holistic approach to health in the context of school education and all related activities. 
The Charter of Fundamental Rights and Freedoms is a document enacted in 
1991 by the Czechoslovak Federal Republic. The Convention on Rights of the 
Child was signed in New York on 30th September 1990 and was ratified by the 
Federal Assembly of the Czechoslovak Federal Republic on 7th January 1991. The 
Convention on the Rights of the Child is an international convention which 
determines civil, political, economic social and cultural rights of the child. The concept 
of the Convention is based on "3P's": provision, protection, participation. 
The Czech Republic has a number of national minorities. A national minority is 
defined as a community of citizens, differing from the other citizens usually by a 
common ethnic origin, language, culture and traditions, forming a large minority of the 
population. The Czech education contributes to both groups learning about each 
other, to mutual tolerance, and the elimination of hostility and prejudices against the 
‘unknown’ (Multicultural education).  
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7 PREVENTION OF SOCIALLY PATHOLOGICAL 
PHENOMENA 

 

 Objectives 
The objectives of the last chapter are to define and characterize the socially 
pathological phenomena and the related terms (social pathology,social deviance, risk 
behaviour), to present the issue of prevention (as well as its types and principles) 
especially in the role of ministry of education, and to introduce the crime prevention.  
 

 Workload 
2 hours 
 

 Important Keywords 
 Social pathology 
 Social deviance 
 Socially pathological phenomena (socio-pathological phenomena, pathological 

phenomena, sociopathic phenomena) 
 Dissocial, asocial and antisocial behaviour 
 Risk behaviour, youth at risk 
 Prevention 
 Primary prevention 
 Non-specific primary prevention, specific primary prevention 
 Secondary prevention 
 Educational care centre 
 Tertiary prevention 
 Prevention principles  
 Crime prevention 
 Virtual communication related risks  

 
 
7.1 Socially pathological phenomena 
 
After the year 1989, the society in the Czech Republic underwent a fundamental 
transformation which brought not only positive but also negative changes in the field 
of socially pathological phenomena. Besides, an increase of the number of socially 
pathological behaviour there has also been a gradual increase of force and brutality 
of the behaviour and a decrease of the age of offenders. There also has been a rise 
of new pathological phenomena (for example, risky behaviour regarding information 
technology). This condition calls for an acute need to focus on these negative 
phenomena on the theoretical field and to focus on them in terms of prevention and 
repression.  
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The term social pathology includes, among others, socially pathological phenomena 
(socio-pathological phenomena, pathological phenomena, sociopathic phenomena) 
that occur in society. These phenomena can be defined regarding the degree of 
deviation.  
Socially pathological phenomena are divided into following groups: 

 dissocial 
 asocial 
 antisocial 

 
The term social pathology is sometimes substituted by the term social deviance. 
The term social deviance is used to define phenomena that are not in accordance 
with accepted norms of social behaviour, in terms of being both negative and positive 
for the society (for example workaholics). The term socially pathological phenomena 
represents phenomena that are, for the society, only negative.  
Professional literature defines alongside with socially pathological phenomena also 
thesocially undesirable phenomena (e.g. poverty, unemployment, car accidents 
etc.). These can, in certain circumstances, lead to the deviant behaviour, for 
example, increase in unemployment can lead to the criminal behaviour, drug abuse 
etc. 
In its present documents,the Ministry of Education uses – instead of the concept of 
socially pathological phenomena – the label "risky behavior"and “youth at risk“. 
 
Etiology of socially pathological behaviour is multifactorial; formation of these 
phenomena is influenced by many biopsychological factors. 
 
The Ministry of Education, Youth and Sports (MEYS) plays the pivotal role in the 
primary prevention of socially pathologic phenomena in children and youth in the 
Czech Republic.    
It was driven not only by the overall number of children, pupils and students being 
educated in schools, but also by the total length of time when they are affected by the 
school environment. The period of school education has a very important function in 
the area of young people’s character formation, and anything that fails at this stage 
can only with great difficulty be corrected in adulthood. This is also the reason that 
the area of the prevention of sociopathic phenomena in the school population is paid 
exceptional attention, namely not only on the part of the ministry but also on the part 
of all the other components participating in the management of the system of 
education, especially the regions and municipalities.  
 
The main documents of prevention are: 

 The Strategy for the prevention of sociopathic phenomena in children and 
youth in the jurisdiction of the Ministry of Education, Youth and Sports 

 The methodological recommendations for the primary prevention of risk 
behavior in children and youth 

 
7.2 Primary prevention in education 
 
Primary prevention is understood as all the specific activities implemented with the 
objective of preventing the problems and consequences connected with sociopathic 
phenomena, or minimising their impact and limiting their spread. 
Prevention in the jurisdiction of the ministry includes mainly activities in the areas of:  
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 violence and bullying 
 playing truant 
 criminality, delinquency, vandalism and further forms of violent behaviour 
 endangering morals and threatening the moral education of the young 
 xenophobia, racism, intolerance and anti-Semitism 
 use of addictive substances (including the neglected alcohol and smoking), 

anabolic steroids, medicaments and further substances 
 virtual drugs and pathological gambling 
 hooliganism 
 commercial sexual abuse of children 
 syndrome of maltreated and abused children 
 sects and sociopathic religious movements 

In the new documents, MEYS works also with: 
 cyberbullying and other forms of risk communication (grooming) through 

multimedia 
 high-risk sports 
 risky behavior in traffic 
 preventing accidents 
 sexual risk behavior 

 
 
Segmentation of primary prevention  
 Non-specific primary prevention is understood as leisure-time activities which 

form an inseparable part of general primary prevention and which comprise all the 
methods and approaches enabling the development of a balanced personality, 
including the opportunity to develop talents, interests, and movement and sporting 
activities. Programmes of non-specific prevention (e.g. various leisure-time 
activities) would exist and be desired even if there were no socially pathological 
phenomena.  

 Specific primary prevention is understood as the system of activities and 
services for individuals in the absence of which further negative development 
could be expected. It includes support programmes for groups at risk, for children 
with special educational needs as prevention from exclusion. 

 
Objectives of specific primary prevention  

 the interconnectedness of the system of the ministry of education and the 
systems of the other related ministries; 

 a unified system of the coordination of activities in the area of primary 
prevention on the horizontal and vertical levels of preventive activities of 
organisations directly managed by the MEYS and preventive strategies on the 
level of the regions; 

 effective cooperation on the international level in the area of primary 
prevention of sociopathic phenomena in children and youth; 

 a functional information system for the implementation of preventive action; 
 a functional system of school methodologists and regional prevention 

coordinators; 
 an effective system of accreditation of educational programmes in the area of 

primary prevention; 
 multisource and multiple-year financing of the primary prevention projects. 
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7.3 Secondary prevention 
 
Within the area of education, this system includes Educational care centres. These 
centres:  

 are components of selected diagnostic institutes and educational institutes, 
 have their activity defined in Sections 16 and 17 of Act No. 109/2002 Coll., On 

the Provision of institutional and juvenile correctional education at school 
facilities and on preventive educational care at school facilities, 

 work predominantly on the level of secondary prevention, 
 accept their clients (children or parents) on the basis of their free choice, 
 are divided into workplaces: 

o drop-in  
o all-day (stationary)  
o residential (boarding) 

 work predominantly with the entire family, 
 offer and provide comprehensive preventive educational care and 

psychological assistance to children and youth at risk or with manifestations of 
behavioural disorders and negative phenomena in the social development as 
well as to children and youth released from institutional treatment during their 
integration into society, 

 provide consultations, professional information and assistance to parents or 
legal guardians and the pedagogical staff of schools and educational facilities, 

 prepare professional bases at the request of courts, police and Organs for 
Social-Legal Protection of Children for their decisions, including institutional 
care, 

 cooperate with the probation and mediation service. 
 
 
7.4 Principles of effective prevention 
 
PRINCIPLE 1 - Prevention programmes should enhance protective factors and 
reverse or reduce risk factors. 
PRINCIPLE 2 - Prevention programmes should address all forms of socially 
pathological phenomena. 
PRINCIPLE 3 - Prevention programmess should address the type of problem 
negative phenomena in the local community, target modifiable risk factors, and 
strengthen identified protective factors. 
PRINCIPLE 4 - Prevention programmes should be tailored to address risks specific 
to population or audience characteristics, such as age, gender, and ethnicity, to 
improve programme effectiveness. 
PRINCIPLE 5 - Family-based prevention programmes should enhance family 
bonding and relationshipsand include parenting skills; practice in developing, 
discussing, and enforcing family policies on substance abuse; and training in drug 
education and information. 
PRINCIPLE 6 - Prevention programmes can be designed to intervene as early as 
preschool to address risk factors for drug abuse, such as aggressive behavior, poor 
social skills, and academic difficulties. 
PRINCIPLE 7 - Prevention programmes for elementary schoolchildren should target 
improving academic and social-emotional learning to address risk factors for drug 
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abuse, such as early aggression, academic failure, and school dropout. Education 
should focus on the following skills: 

 self-control; 
 emotional awareness; 
 communication; 
 social problem-solving; and 
 academic support, especially in reading.; 

 
PRINCIPLE 8 - Prevention programmes for middle or junior high and high school 
students should increase academic and social competence with the following skills: 

 study habits and academic support; 
 communication; 
 peer relationships; 
 self-efficacy and assertiveness; 
 drug resistance skills; 
 reinforcement of anti-drug attitudes; and 
 strengthening of personal commitments against drug abuse. 

 
PRINCIPLE 9 - Prevention programmes aimed at general populations at key 
transition points, such as the transition to middle school, can produce beneficial 
effects even among high-risk families and children. Such interventions do not single 
out risk populations and, therefore, reduce labeling and promote bonding to school 
and community. 
PRINCIPLE 10 - Community prevention programmes that combine two or more 
effective programs, such as family-based and school-based programs, can be more 
effective than a single program alone. 
PRINCIPLE 11 - Community prevention programmes reaching populations in multiple 
settings—for example, schools, clubs, faith-based organizations, and the media—are 
most effective when they present consistent, community-wide messages in each 
setting. 
PRINCIPLE 12 - When communities adapt programs to match their needs, 
community norms, or differing cultural requirements, they should retain core elements 
of the original research-based interventionwhich include: 

 Structure (how the program is organized and constructed); 
 Content (the information, skills, and strategies of the program); and 
 Delivery (how the program is adapted, implemented, and evaluated). 

 
PRINCIPLE 13 - Prevention programmes should be long-term with repeated 
interventions (i.e. booster programmes) to reinforce the original prevention goals. 
Research shows that the benefits from middle school prevention programmes 
diminish without follow-up programs in high school. 
PRINCIPLE 14 - Prevention programmes should include teacher training on good 
classroom management practices, such as rewarding appropriate student behavior. 
Such techniques help to foster students’ positive behavior, achievement, academic 
motivation, and school bonding. 
PRINCIPLE 15 - Prevention programmes are most effective when they employ 
interactive techniques, such as peer discussion groups and parent role-playing, that 
allow for active involvement in learning about drug abuse and reinforcing skills. 
PRINCIPLE 16 - Research-based prevention programmes can be cost-effective. 
Similar to earlier research, recent research shows that for each dollar invested in 
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prevention, a savings of up to $10 in treatment for alcohol or other substance abuse 
can be seen. 
 
 
7.5 Crime prevention 
 
Crime prevention is focused on reducing the incidence of crime, to limit the negative 
impact of crime on individuals and the public, and to eliminate the fear of crime. 
Responsibility for such mid-term crime prevention strategy rests with the Ministry of 
the Interior. The most important stakeholders in the area of crime prevention are 
municipalities, local Police units, county Police headquarters, and relevant local and 
county public administration bodies (including the judiciary). 
 

 Note 
Criminality is studied by Criminology. Criminology is the scientific study of the nature, 
extent, causes, and control of criminal behavior in both the individual and in society. 
Criminology is an interdisciplinary field in the behavioral sciences, drawing especially 
upon the research of sociologists (particularly in the sociology of deviance), 
psychologists and psychiatrists, social anthropologists as well as on writings in law. 
 
 
Primary prevention focuses on the roots of delinquency and underlying causes of 
criminal behaviour. It concerns the entire population, adults and children alike.  
Secondary prevention focuses on high-risk individuals and groups, defined by age, 
type of threat, territory, etc. Its goal is to prevent criminal behaviour and actively 
encourage socially-acceptable behaviour. 
Tertiary prevention includes re-socialisation and re-integration measures toward 
those who have already engaged in illegal activities, in areas already affected by 
crime and toward victims of crime.  
 
Target groups 
 Offenders (juvenile; young adults; repeated offenders; offenders with basic 

education and/or vocational education and unqualified offenders); 
 Victims (children - victims of vice, violent, or property crime, children as victims of 

bullying; victims of violent crime, including domestic violence; victims of trafficking 
in human beings; victims of property crime; victims of racially, ethnically, or 
religiouslymotivated crime); 

 Individuals in high risk of becoming offenders or victims (pre-delinquent children 
and juveniles; families of children with behavioural pathologies; socially-excluded 
individuals and groups; women; senior citizens; disabled and/or socially-excluded 
individuals; solitary persons; foreigners; members of national and ethnic 
minorities; long-term unemployed and difficult to employ; inhabitants of remote 
areas; people having problems paying rent and/or other payments; people 
released from prison). 
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Criminal offence and other pathological behaviour 
 Property crime (house or apartment burglary, petty theft – items from cars, car 

theft, theft of car parts, pick pocketing, fraud and credit fraud, unlawful 
possession of a credit card); 

 Violent crime (robbery; violent assault, street violence, violence under the 
influence of alcohol or drugs, bullying); 

 Crime against children, family and human dignity (abuse of a dependent, 
trafficking in children, endangering welfare and morals of children, rape, sexual 
abuse); 

 Other crime: corruption; trafficking in human beings, domestic violence, spectator 
violence, vandalism, racially, ethnically, or religiously motivated crime, violations 
of law and order outside restaurants or bars, violations of law and order in 
socially excluded areas, misdemeanour (neighbour relations, violations of 
property rights). 

 
Efficient preventive measures 
a) complex social measures: e.g. the Early intervention system, the juvenile crime 
teams, dedicated activities at places with high incidence of crime and socially 
pathological behaviour, prevention of property and violent crime and related 
measures complemented by changes in urban planning; 
b) secondary and tertiary prevention (re-socialization, re-development): e.g. probation 
programmes for children and adults, programmes carried by the centres of 
institutional care, intervention centres and other services catering to individuals at risk 
of the domestic violence, programs targeted at hooligans and perpetrators of 
spectator violence; 
c) situational prevention measures: e.g.safe zones and locations, complex security of 
parking lots to prevent car theft and theft of items from vehicles; 
d) public awareness: e.g. information on socially pathological behaviour and its 
causes on both national and local levels, anti-corruption measures and promotion of 
an anti-corruption hotline; 
e) education: e.g. improved awareness of children, the youth, parents and teachers 
of the binding law, education programmes targeted at alternative social relationships, 
social skills, job counselling, information on socially pathological or risky behaviour 
and its causes, and prevention of bullying and school violence. 
 
Prevention of virtual communication related risks 
Children are not aware of potential risks, such as cyber bullying, child pornography, 
or extremist movements´ pages. Two of three children have already been exposed to 
such content on the Internet and about 50 percent of parents are not aware of the 
danger their children may be exposed to.  
Prevention should be targeted at children - the most vulnerable element and the most 
probable victims of cyber crime.  
 

 Note 
E-Synergie(in Czech “e-bezpečí”) is a project managed by the Palacky University in 
Olomouc which strives to systematically reduce risks posed to children by virtual 
communication. Its websites: http://www.e-bezpeci.cz/. 
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National Safer Internet Centre(in Czech Národní centrum bezpečnějšího internetu) 
is a non-profit association, founded in 2006. Its aim is to contribute to the safer use of 
the Internet and modern information and communication technologies for learning 
ethical standards in online communication and help to prevent and reduce the 
potential social risks associated with their use. Its websites: 
http://www.saferinternet.cz/. 
 

 Study Questions 
1. Explain the terms: social pathology, social deviance,socially pathological 

phenomena, risk behaviour. 
2. Characterize the primary prevention and its types (non-specific primary 

prevention and specific primary prevention). 
3. Describe the educational care centre.  
4. What is the crime prevention focused on? 

 

 Summary 
After the year 1989, the society in the Czech Republic underwent fundamental 
transformation which brought not only positive but also negative changes in the field 
of socially pathological phenomena. The term social pathology includessocially 
pathological phenomena (socio-pathological phenomena, pathological phenomena, 
sociopathic phenomena) that occur in society. Socially pathological phenomena are 
divided into dissocial, asocial and antisocial behaviour.The term social deviance is 
used to define phenomena that are not in accordance with accepted norms of social 
behaviour, in terms of being both negative and positive for the society. Ministry of 
Education uses thelabels risk behaviour and youth at risk. 
We recognize primary prevention (non-specific primary prevention and specific 
primary prevention), secondary prevention (includes educational care centres) and 
tertiary prevention. The effective preventionshould meet some requirements 
(principles).  
Crime prevention is focused on reducing the incidence of crime, to limit the negative 
impact of crime on individuals and the public, and to eliminate the fear of crime. 
Target groups are offenders, victims and individuals in high risk of becoming 
offenders or victims. Prevention is also focused on virtual communication related 
risks (e.g. cyber bullying).  
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